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The Summary of Mid-term Review 

1. Outline of the Project  

Country The Republic of Ghana  
Project Title The Project for Strengthening the Capacity of 
In-Service Training (INSET) Management  

Issue/Sector Education  Cooperation scheme Technical Cooperation  

Division in charge JICA Ghana Office 
Total cost (at the time of evaluation study)
419 million yen  
Partner Country’s Implementing Organization Ministry of 
Education (MOE), Ghana Education Service (GES)
( National INSET Unit (NIU) of Teacher Education 
Division)
Supporting Organization in Japan N/A  

Period of 
Cooperation  

June 15, 2009 – 
March 14, 2013 
(3 years and  
9 months)  

Related Cooperation N/A  

1-1 Background of the Project  
The Government of Ghana (GOG) has identified education as a key development tool for the nation: 

free access to and retention of children in basic education is declared in the country’s 1992 constitution. 
Education is also identified as a focused area in the Ghana Poverty Reduction Strategy (GPRS I and II) 
and its successor, the Ghana Shared Growth and Development Agenda (GSGDA) 2010 2013. Due to 
the efforts made through these policies and strategies, as of the 2006/2007 academic year, the Gross 
Enrolment Rate of primary schools in Ghana had reached over  90%. However, improvement in the 
quality of education, especially in terms of the quality of primary school teachers remains a challenge. 

Under these circumstances, the Japan International Cooperation Agency (JICA) supported the Project 
of Improvement of Educational Achievement in Science, Technology, and Mathematics in the Basic 
Education (STM Project) from 2000 to 2005. Subsequently, the Project to Support the 
Operationalization of the In-Service Training Policy (INSET Project; phase 1) was also implemented 
from 2005 to 2008 to develop the INSET model through piloting activities in ten pilot districts. The 
piloting led to the development of the School-Based INSET (SBI) and Cluster-Based INSET (CBI) 
model, together with the development of INSET implementation guidelines and teaching manuals, 
strengthening of an implementation system, and capacity development. 

Building on the achievements of these projects, the GOG took the initiative to implement the INSET 
model nationwide in all 138 districts (the number has since increased to 170 as of 2009), and requested 
JICA to support Ghana to establish and reinforce the management system for a structured and high 
quality INSET in core subjects, namely mathematics and science, in all public primary schools. In 
response to the request, JICA has been implementing the Project for Strengthening the Capacity of 
INSET Management to support the smooth implementation of the nationwide INSET program.  

The period of the project is from 15th June 2009 to 14th March 2013. Since the project has reached the 
midpoint of its period of implementation, a joint Mid-term Review was conducted in order to verify the 
expected achievement of the project purpose and outputs. 



1-2 Project Overview  
(1)  Overall Goal  

Teaching abilities of public primary school teachers in the area of mathematics and science are 
improved.  

(2)  Project Purpose 
The nationwide management system for a structured and quality INSET of mathematics and 
science is established and reinforced.  

(3)  Outputs
1) The capacity of the National INSET Unit (NIU) for managing INSET is strengthened.  
2) The capacity of the National Trainers (NTs) for INSET delivery is enhanced.  
3) The capacity of the District INSET Committee (DIC) for managing INSET and the District 

Teacher Support Team (DTST) for INSET delivery is enhanced.  
4) Monitoring and evaluation system is established and enhanced for a structured and quality 

INSET.  
5) The supporting system for INSET is strengthened.  

(4)  Inputs (as of March 2011) 
Japanese side:  

Long-term experts: Chief Advisor / INSET System 1; INSET System 2; INSET Planning, 

Management and Coordination; Mathematics and Science Education/SBI/Lesson Observation 

1; Mathematics and Science Education/SBI/Lesson Observation 2; Monitoring and Evaluation; 

Project Coordinator   

Counterpart training in Japan and the third countries: 36 counterpart personnel received the 

training in Japan, Kenya, and Uganda by February, 2011.  

Provision of equipment: Projector, video camera, digital camera, generator, desktop/laptop PC, 

printer, copier, fax, etc.  

Local expenses: to provide necessary local expenses for the project activities with the amounts 

of JPY 23,967,000 in total from the commencement of the project to August, 2011 (planned).  

Ghanaian side:  

Counterpart personnel: Project Director (Director General, GES), Project Manager (Director, 

TED, GES), NIU Program Coordinator (TED staff), NIU Assistant Program Coordinator (TED 

staff), Four (4) NTs of NIU (TED staff)  

Assignment of the three (3) administrative personnel (One (1) secretary and two (2) drivers)  

Provision of the project office for Japanese experts and the counterparts as well as the training 

rooms and spaces in TED  

Provision of necessary expenses of orientation and training for Regional Education Office 

(REO), NTs (region), DIC, District Training Officers (DTO), Assistant Directors of 

Supervision (AD-Sups), Circuit Supervisors (CSs), Head Teachers (HTs), and Curriculum 

Leaders (CLs) with the amounts of GH 110,037 (The cost is from the commencement of the 



Project to December, 2010 and do not include personel costs of Ghanaian counterparts and 

implementing costs borne by districts)  

Expenses for the printing and distribution of the INSET Sourcebooks (printing of Sourcebooks: 

GH 66,820; Distribution of Sourcebooks: GH 8,084) (The cost is from the commencement 

of the project to December, 2010)  

Provision of necessary local expenses for monitoring district-level activities with the amounts 

of GH 11,904 (The cost is from the commencement of the Project to December, 2010 and do 

not include personel costs of Ghanaian counterparts and implementing costs borne by districts) 

2. Evaluation Team  

Members 
of

Evaluation 
Team  

Mr. Koichi Kito (Team Leader: Senior Representative, JICA Ghana Office)  
Mr. Atsushi Matachi (INSET Management: Senior Advisor/JICA Kenya SMASE 
Academic Advisor) 

Ms. Mama Owusu (Education Policy: Education Advisor, JICA Ghana Office)  
Ms. Emi Nishihata (Evaluation Planning: Assistant Resident Representative, JICA 
Ghana Office)  

Mr. Takaaki Hirakawa (Evaluation Analysis: INTEM Consulting, Inc.)  
Mr. Kosuke Nagino (Evaluation Analysis 2: Monitoring and Evaluation Consultant, 
JICA Ghana Office)  

Period of 
Evaluation 

17th February, 2011 – 10th March, 2011  Type of Evaluation Mid-term Review  

3. Results of Evaluation  

3-1 Project Performance  
Output 1:  

The planned activities for the capacity development of the NIU were implemented through technical 
transfers from the JICA Expert Team. Specifically, the project succeeded in completing a series of 
planned training in 2010 although the project faced delays in printing the Sourcebooks.  

Output 2:  

The planned activities for the capacity development of the NTs were done with close coordination 
between the NIU and the JICA Expert Team. As each district is responsible for the appointment and 
deployment of NTs because of education management decentralization, the project supported the 2nd

batch districts to nominate their own NTs and trained a total of 78 new NTs in INSET delivery and 
monitoring.  

Output 3:  

Regarding the activities for the capacity development of DIC and DTST members, the number of 
DIC members to be trained is supposed to reach 1,020(six (6) members x 170 districts), 60 members 
were already trained in 2008 (previous phase). The number of DTST members to be trained is 
supposed to reach 1,380 (eight (8) members x 160 districts + 100 members9), 100 members were 

9  As the regular number of the DTST is 10 members in the 10 pilot districts, the total number in the pilot is “100”.  



already trained in 2008 (previous phase). In terms of the DIC members of this phase, 353 DIC 
members from 59 districts were successfully trained in 2009, and 256 DIC members from 43 
districts in 2010. With reference to the DTST members, a team of NIU and NTs trained 351 DTST 
members from 50 districts in 2009, and 564 DTST members of 53 districts in 2010.  

Output 4:  

The planned activities for establishment and enhancement of monitoring and evaluation system 
were in progress.  

Output 5:  

The planned activities for supporting the institutionalization of INSET were done in various aspects. 
The project would keep following up on the Education Strategic Plan (ESP) and the Pre-Tertiary 
Teacher Professional Development and Management (PTPDM) policy, both of which will be a basis 
of nationwide INSET implementation. Information sharing was made through participation in the 
SMASE-WECSA regional conference. However, publication of newsletters has not been achieved 
due to the budgetary cut in the TED.  

Project Purpose:  

As one of the indicators, the data was collected from 18 out of 23 districts which had conducted CL 
training 1 as of February 201110. 139 (21.7%) out of 640 public primary schools had conducted “6 
or more” SBI/CBI sessions per year11.

The average ratings of teachers’ satisfaction with SBI/CBI within a 1-4 four-point scale have 
increased from “2.48” to “2.67” in the sampling surveys 12  conducted in 2009 and 2010 
respectively.  

3-2 Summary of Evaluation Results  
(1) Relevance  

For the following reasons, the project is judged to be of high relevance.  

The direction of the project is consistent with the policy objectives of the GSGDA, the ESP 
2010-2020 draft, and the PTPDM draft.  

The direction of the project is in line with the JICA Ghana’s rolling plan and the Fourth Tokyo 
International Conference on African Development (TICAD IV) in Japan’s foreign aid policy.  

(2) Effectiveness  
For the following reasons, it will be difficult to achieve the target value of the indicator in the 

project purpose. However, in terms of the quality aspect, teachers’ satisfaction with the SBI/CBI is 
quite reasonable.  

The budget constraints affected the schedule and the quality of the Nationwide INSET Programme 

10  The data was collected through the Activity Implementation Report (AIR) for SBI. 
11 Assume that “6 (times) or more” in the frequency of SBI/CBI is regarded as “2 times” per term in the academic year.  
12 The sampling surveys were conducted by NIU staff and NTs at the selected 48 schools in 12 target districts (four (4) pilot districts and 

eight (8) 1st batch districts). In each school, one (1) HT, one (1) CL, and two (2) teachers in Primary Grade 5 (P5: science) & Primary 
Grade 6 (P6: mathematics) respectively as well as their pupils are set as target group.  



in 2009 and 2010 to a large extent. Identification of the budgetary situation was one of the top 
priorities for smooth operation of the Nationwide INSET Programme because most of the 
INSET-related budgets were transferred to each district in line with the national decentralization 
movement. The NIU and the JICA Expert Team identified difficulties of securing timely 
disbursement of the country budget. It was revealed that the approved budget was not disbursed as 
planned, and the Mid-Term Expenditure Framework (MTEF) did not function as expected.  

In terms of the achievement of the project purpose, there are two perspectives to be confirmed, i.e., 
structural and quality aspects in the nationwide management system for INSET operations. From the 
perspective of “structure”, the frequency of the SBI/CBI sessions at school level is observed, and 
the percentage of primary schools implementing six (6) SBI/CBI sessions per year is 21.7%; based 
on data from 640 public primary schools in 18 districts. On the other hand, the “quality” is 
measured by the average ratings of teachers’ satisfaction with SBI/CBI within a 1-4 four-point scale. 
The ratings have increased from 2.48 to 2.67 in 2009 and 2010 respectively although it is difficult to 
measure whether the impact of a quality INSET can be achieved in a few years. With reference to 
the frequency of SBI/CBI sessions, it should be scrutinized whether or not this indicator is 
appropriate to be achieved across the country.  

(3) Efficiency  
The Inputs to achieve the outputs are not sufficiently allocated so as to conduct the project 

activities as planned.  

In the beginning of the project, there were one program coordinator and six members in the NIU as 
counterparts of the project. However, as the former program coordinator was transferred, the 
position was replaced by one of the NIU staff. Thus, it is necessary to assign one more NIU staff as 
replacement because the NIU staff has heavy workloads to coordinate INSET operation across the 
country.  

The INSET Sourcebooks have already been distributed to the 57 1st batch districts in 2009. 
Regarding the distribution of the Sourcebooks to the remaining 103 districts (41 2nd batch districts 
and 62 3rd batch districts)13, the number of the Sourcebooks printed at this time (module 1/2: 1,000; 
module 3: 9,000; module 4: 9,700; module 5: 9,300; module 6: 10,100) is not sufficient to distribute 
to the districts. For instance, if 190 of the module 3 were to be distributed to each district, it would 
cover only 47 districts.  

Even though NTs have been trained in INSET delivery and monitoring, they cannot be assigned to 
conduct sourcebook training for DTST and school monitoring unless the DEOs disburse the budget 
for monitoring. As DEOs decide to allocate the budget for the INSET-related operations, it is crucial 
to make the directors recognize the importance of the INSET. From the perspective of the efficiency 
therefore, it is not efficient if the resource persons capacitated by the project are not assigned to the 
INSET operations they are supposed to do.  

It is considered that the workloads of the project, including NIU staff and Japanese experts have 

13 The distribution to the 10 pilot districts has already been completed in the previous phase. 



been increased because the budget disbursement from the GOG was delayed for the project 
activities. For example, the project revised the schedule and budget as well as re-coordinating 
INSET related activities with each district and relevant organizations.  

(4) Impact  
The following impacts are recognizable from the implementation of the project.  

Although the improvement of teachers’ teaching skills is the overall goal of the project, it is too 
early to assess the achievement at this moment. However, teachers presently promote collaborative 
works for discussing their lessons with colleagues unlike previously. In the past, there were limited 
circumstances where teachers discussed their lessons with each other in order to improve their 
lesson deliveries. However, the SBI/CBI has brought such circumstances in Ghana, and teachers 
come to discuss their lessons with their colleagues. It is a tremendous change for teachers and 
schools in districts. As the SBI/CBI sessions are conducted in cooperation with the HTs, CLs, and 
teachers, the sessions have had an influence in improving teaching skills, subject knowledge, as 
well as collegiality and the school atmosphere.  

The average ratings of teachers’ teaching skills have increased from “2.59” to “2.99” in the 
sampling surveys conducted in 2009 and 2010 respectively.  

According to the NIU, the INSET model is able to be utilized for other subjects, and several primary 
schools would be adding literacy (local languages and English) to their SBI/CBI from this academic 
year. Furthermore, there has been a ripple effect to Junior High School in the areas of math and 
science in Mpohor-Wassa-East District, Adansi-North District, and Bawku-West District. The 
INSET was initiated by those districts on their own initiative.  

(5) Sustainability  
The project’s sustainability will depend on each district prioritizing INSET and incorporating 

INSET operations into their budget. Also, monitoring activities at the school level by the NIU, the 
NTs and the DTSTs are quite important in order to improve and retain teachers’ teaching skills as well 
as continue SBI/CBI sessions.  

The project has succeeded in promoting the incorporation of INSET into the draft of ESP 2010-2020 
as part of the PTPDM. The project would keep following up on the ESP for its successful approval, 
so as to gain the necessary political and legal backing for the nationwide implementation of the 
INSET programme.  

In order to sustain the SBI/CBI at the school level, the JICA Expert Team have drafted a proposition 
of an incentive system for the INSET and shared it with the NIU for development. This package 
includes awards at district and school levels. One of the steps in starting the incentive system is for 
the NIU to select model districts. After that, the incentive system will be piloted in the model 
districts.

In addition to mutual learning among teachers, teachers are able to obtain further appropriate 
teaching skills through the lesson observations and monitoring by NTs, DTSTs and CLs. A 



continuous training and retraining of NTs and DTSTs are thus necessary for the improvement of 
teachers’ teaching skills. Also, one of the teachers interviewed by the Mid-term Review Team 
(hereinafter referred to as ‘the Team’) strongly requested that it is necessary for CLs to have 
periodic training to improve their teaching skills and knowledge.  

Although the NIU staffs monitor the progress and issues of INSET-related operations in each district 
on a regular basis, the main way to communicate with the districts is through contact by phone. This 
is because the NIU staffs are constrained by transportation costs needed to monitor the 
INSET-related activities in the districts. It is difficult for the NIU to manage and coordinate INSET 
operations at the district level by using only the telephone as a communication method. Also, 
monitoring activities at the school level by the NTs and the DTSTs are quite important so as to 
retain and improve teachers’ teaching skills. However, the monitoring activities have not constantly 
been conducted because the budget for the monitoring activities is not sufficiently allocated from 
the DEOs for the NTs and the DTST members.  

Through the mid-term review, it is considered that the function of the CSs is crucial to conduct 
effective monitoring of the SBI/CBI sessions although they mainly collect report and documents 
when they visit school in present. During the monitoring activities by the CSs, it is difficult to 
provide appropriate support for teachers because of a lack of knowledge and skills required by the 
SBI/CBI to do so. Although CSs presently have the orientation together with the HTs,it might be 
better to have the capacity enhancement training with the DTST members so as to conduct the 
SBI/CBI observations during the school monitoring by CSs.  

As the priorities by each district are different, it might be difficult for the NIU staff to facilitate the 
districts to conduct INSET operations without sensitizing the DDE. According to the Financial 
Controller (FC) of the GES, the INSET and gender parity in enrolment are the “benchmark 
activities” for 2011. Thus, every district has the obligation to include these benchmark activities into 
the district plan and budget. Therefore, if the benchmark activities are retained even after the 
termination of the project, the sustainability will be secured.  

3-3 Factors promoting project progress 
(1) Factors related to the implementation process  

Districts came to select and deploy their own NTs because most of the INSET-related budgets were 
transferred to each district and the districts recognized the importance to plan INSET activities in 
line with the national decentralization movement. The district NTs have been renamed as master 
trainers to support DTST members to implement SBI/CBI. The DTST members are local trainers of 
HTs, CLs, and teachers. In this way, district ownership is expected to be further enhanced to 
promote the implementation process of the Nationwide INSET Program. However, the following 
points are considered as concerns: the limited access to good practices to be gained from other 
districts as pertained in comparison with the previous setup, and the limited capacity of district NTs 
compared with the regional NTs.  



3-4 Factors inhibiting project progress  
(1) Factors related to planning  

The Important Assumtions of the PDM is the government of Ghana bears the necessary expenses for 
the nationwide INSET implementation. Specifically, the expenses (inputs) for the NT 
(region/district) and DTST training as well as the DIC orientation are supposed to be secured by the 
Ghanaian side. The project activities are constrained because the central budget has been transferred 
to the district level because of decentralization. As such funds that could be accessed at a central 
point once, now has to be accessed locally from 170 points individually. Also, conducting HT/CS 
orientation and CL training as well as the SBI/CBI depends on the initiatives of districts and schools 
as described in the Important Assumptions. Thus, it is considered that the project design (indicators, 
inputs and important assumptions) needs to be reconsidered and modified to achieve the Project 
Purpose.

(2) Factors related to the implementation process  

The coverage of DIC orientations (112 out of 170 districts) and DTST training sessions (113 
districts) is not fully at a nationwide level, as of March 2011. The number of districts has increased 
from 138 to 170 due to the splitting of some of the original districts. Due to the decentralization, 
most of the INSET related budget for TED came to be directly disbursed to districts. This change 
caused a delay of planned activities in 2009 and 2010 because a decision of commitment to INSET 
is now transferred to 170 DDEs who have different priorities. The late release of funds has also been 
a major challenge. 

There are several challenges with the capitation grants. Although the official timing for the grant 
disbursement is supposed to be in each school term (three times per academic year), it is normally 
delayed. Also, parts of the grants are sometimes deducted for the district sport events, etc. 
Furthermore, as the grant is on a per child basis, schools with few pupils are not able to obtain 
sufficient amounts of the grants.  

(2) Conclusions  
Due to the decentralization, most of the INSET-related budget for TED has been transferred to 

districts. Also, the number of districts has been increased from 138 districts to 170 districts. 
Furthermore, districts now select and deploy their own NTs under the decentralization. Under this 
situation, it is expected that the NIU will be a facilitator of INSET activities in order to secure the 
district budget for INSET operations, including orientation/training for NTs, DIC and DTST members, 
HTs/CSs, and CLs, as well as school monitoring by NTs and DTST members.  

It is necessary to reconsider whether or not the project purpose is achievable from the perspective of 
establishing the “structure” in the nationwide management system for INSET operations. Although the 
percentage of primary schools implementing six (6) SBI/CBI sessions per year in the Project to Support 
the Operationalization of the In-Service Training Policy was ‘90%,’ the percentage in the current phase 
is ‘21.7%’; based on data from 640 public primary schools in 18 districts. With reference to the 
frequency of SBI/CBI sessions therefore, it should be scrutinized whether or not this indicator is 



appropriate to be achieved across the country under this circumstance.  
Lastly, the capacity enhancement of DTST members and CLs is key to improving and retaining the 

quality of INSET operations across the country. During post-delivery discussions, because teachers 
acquire valuable comments from the DTST members, they are able to enhance their teaching 
performance. Moreover, it would be necessary for CLs to have periodic training to improve their 
teaching skills and subject knowledge since they have the role to share the skills and knowledge with 
colleague teachers.  

3-5 Recommendations
3-5-1  Actions to be taken immediately 
(1) Strengthening the coordination capacity of NIU 

Because of the decentralization, districts now have the role of securing the necessary budget for 
organizing orientation and training for the DIC, the NTs, the DTST members, the HTs and the CLs. It 
means that it is up to the DDE to decide whether the districts organize the orientation and training. 
Hence, it is crucially important for the NIU to convince DDE of the necessity of SBI/CBI.It is thus 
important to make a concrete plan as to when and how to sensitize DDEs and to facilitate the INSET 
related activities. In order to allow NIU members to familiarize themselves with the situation on the 
ground, it is also recommended that NIU members monitor training of DTSTs, HTs and CLs, and 
SBI/CBIs at least a few times a year. 

(2) Strategic school visits by DTST members and NTs 
School visits and advices by DTST members, NTs and/or CSs are effective to stimulate discussions 

on SBI/CBI and improve the quality of post delivery discussion. Therefore, it is recommended that the 
DTSTs analyze the data on SBI/CBI to identify schools that have not organized SBI/CBI after 
participating in HT orientation and CL training. Consequently, DTST members, NTs and/ or CSs can 
visit such schools strategically to encourage the schools to organize SBI/CBI.

(3) Supporting districts in developing a template of the School Performance Improvement Plan 
(SPIP) for utilising capitation grant for SBI/CBI 

In order to ensure that schools budget for SBI/CBI, it is necessary for them to include the SBI/CBI in 
SPIP. Some of the districts the Team visited had developed a template for SPIP that included the item of 
SBI/CBI so that schools do not fail to include SBI/CBI in their SPIP. Thus, the Team recommends 
encouraging other districts to develop such a template to facilitate each school to include SBI/CBI in 
their SPIP, and to secure the budget.

(4)   Clarification of the objectives and method of sampling survey 
It seemed that the objectives and method of sampling survey conducted every year is not fully shared 

between Japanese experts and the Ghanaian counterparts. It is necessary for the Ghanaian counterparts 
to have shared ideas on what the sampling survey is to identify, how its findings are utilised, what kind 



of question items are to be set, and who and how to conduct the survey after the termination of the 
project. 

3-5-2  Actions to be taken by the end of the project period 
(1)  Identifying the essential data and developing appropriate data collection measures 

The purposes of collecting data on INSET including SBI/CBI are not only to understand the progress 
of the project activities but also to identify problems and good practices by analyzing the data so that 
lessons learned can be fed back to schools and districts. Thus, it is necessary to discuss which data are 
essential and how the data should be collected so that the minimum and essential data will be collected 
even after the project period, by incorporating into the available data collection measures, for example, 
Annual District Performance Report (ADPR), AIPR, sampling surveys, etc. In addition, it is necessary 
to assign the responsible persons to analyse and process such information and data and to develop their 
capacity. 

(2)  Making the most of CSs for monitoring 
It was revealed school visit by DTSTs is important in supporting and promoting SBI/CBI 

implementation. However, when DTST members who are not Circuit Supervisors (CSs) visit school, 
transportation cost and reward are necessary. On the other hand, CSs are responsible for visiting 
schools, it will be less costly if monitoring of SBI/CBI is included as part of the regular CS monitoring, 
as no additional cost will be required from the project for CS to visit schools. However, it was pointed 
out that those CSs who are not DTST members have not received training on the Sourcebooks. Thus, it 
is necessary for CSs to be given the opportunity to familiarize themselves with the content of the 
Sourcebooks. To that end, it is recommended to provide CSs with training on the Sourcebook and to 
make the most of the opportunities of the CS regular meeting to learn the sourcebooks and to share 
experiences.

(3)  Strengthening the capacity of CLs  
Many of the interviewees mentioned that they have come to rely on CLs more than before. CLs play a 

major role not only in organizing SBI/CBI, but also in supporting other teachers regarding general 
issues of teaching and learning. Hence, strengthening the knowledge and skills of CLs is expected to 
contribute to improving the quality of teaching and learning in a school. Therefore, the Team 
recommends developing a concrete plan of strengthening the skills and knowledge of CLs, and allowing 
them to share experiences so that their capacity will be enhanced, and also securing the necessary 
budget..

(4)  Strengthening school management and leadership of Head Teachers for SBI/CBI 
Major obstacles for organizing SBI/CBI are time for SBI/CBI. HTs are required to have a strong 

commitment to coordinate SBI/CBI and a thorough planning for class arrangements for teachers to 
attend SBI/CBI. Thus, in order to secure time for SBI/CBI and encourage teachers to participate in 



SBI/CBI, a strong school management and leadership is needed. Thus, it is important to consider the 
measures to strengthen the management ability of HTs such as sharing experiences regarding how to 
manage SBI/CBI.

(5)  Creating and identifying champions of schools that conduct high-quality SBI/CBI 
Quality of SBI/CBI depends on the way to conduct lesson study and especially the quality of post 

delivery discussion affects the quality of lesson study. Therefore, it is important to learn from 
experiences of other schools which conduct a high-quality school-based Lesson Study. It is 
recommended that such schools should be identified and that the experiences of them should be shared 
through newsletters and through study visits. It is also recommended that some selected schools, for 
example, attached schools of teachers Colleges of Education, and some of the schools in the first phase, 
are encouraged to be model schools whose experiences can be shared with other schools.
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