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2. ASSESSED NEEDS PRESENTATION WITH
NATIONAL ISSUE MATRIX

24 Methodology

In the PEDP preparation, the needs of stakeholders within the Vietnamese primary education sector have
been identified through a series of participatory needs assessment workshops, focused interviews,
questionnaires, and situational analysis {Section 1 of this document).

Participatory needs assessment workshops were conducted throughout the country in the PEDP preparation
process, and a total of 350 education officers and teachers participated throughout Vietnam. Waorkshops
were conducted in 6 venues with approximately 200 DOET personnel from 61 provinces in September 2001.
The paricipants were the DOET direclors/deputies, the directors/deputies from DOET primary education
sections, and the directors/deputies from DOET finance and planning sections. Further workshops were
conducted in November 2001 with 150 participants (BOET, school headteachers, and teachers) from 77
districts.

The workshops employed log-frame based activities to conduct ‘stakeholder analyses’, ‘issue structure
analyses', and the development of 'issue matrices’. The workshop facilitators were Vietnamese, who had all
attended a facilitation-training seminar before the meeting.

2.2 National issue Matrices

The National Issue Matrices (NiMs) have been prepared by compiling and analysing issue matrices derived
from the findings of regicnal and district ‘Needs Assessment’ workshops described above. Six main issues
with key constraint statements were identified:

Six Key Constraint Statements: National Issue Matrix

(i) Educaticn Management: Education Management is inadequate to cope with the implementation of
EDS 2010 (4 Issues)

() Teacher Training (TTC): Teacher trainers are inadequately exposed to primary practice, and
teachers are insufficiently qualified (4 Issues)

{ini) Facility; Facilities are inadeguate to the needs required to achieve EDS 20110 educational targets (5
Issues)

(iv) Quality in the Classroom; Teachers, Curriculum, and Teaching and Learming Process (T&L):
Difficulty of access and inappropriateness of the curriculum and its assessment inhibit realisation of
the EFA and EDS 2010 goals. A static teaching and learning environment will not realise the quality
improvements in education demanded by EDS 2010 (4 Issues)
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{v) Accessibility to School: Physicat and non-physical barriers discourage pupils from continuing
schoaling (6 issues)

{vi) Finance and “Socialization”: Existing educational finance systems might not be able to meet
required goals of EDS 2010 (3 issues)

From page 2-3, a total of 26 issues for improvement have been identified under 6 National Issue Matrices
(NIMs}. In addition, a variety of macro and micro issues also need to be addressed if the objectives of the
EDS 2010 are to be achieved.

The National Issue Matrix classifies and elaborates assessed needs and issues within 5 categories. These
are given below with their operational definitions.

Table 2.1: Operational definition of ferms in the National issue Matrces

_ .Operattona! d&fm:tton han
A statement that captures the area of needs fissues escnbed nan NIM. In the PEDP,
Key Constraints have been identified, and a NIM has been prepared respectively for one
Key Constraint.

' Constraints:

| Sub-sectorial Issues: | 2 -evel statement that describes causesfcontents of the Key Constraint

Causes of the Major issues that describe causesfcontents of the Sub-sectorial Issues
Sub-sectorial ssue:

2™ Level Causes of | Major issues that describe causes/contents of the “Causes to the Sub-sectorial Issug” |
the Issue:

Consequences | Anticipated consegquences of the “Sub-sectorial Issues
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Key Constraints (1) Education Management Educatlon Management 1s madequate to cope WIth the nmplementatnon of EDS 2010

Key.Constraints (1) Education Management:

th the Implementatlon of EDS 201 O

Educatlon Management is Inadequate to eop wl

, Consequences

;;'Causes of the Issue - o

Level Causes of the Issue"

,'a'fd Level_ceus'es df_th_e_jlssue -

1. Education policy é.n’d’

| 1.1.1'.

. lnvestment for T&L . lnvestment in prtmary Gcwernment’s budget allocatuc-n to 1.1 A1, Primary pupils are not
process is limited reguiations are education is insufficient to education is insufficient obliged to pay tuition fee
inadequate to cope needs 1.1.2 Government education
= Mobilization of with implementing programmes and strategies do not
teachers to remote reforms match the socio-economic needs
areas is difficult of each province
1.1.3. Budget allecation for education is
¢ Mobilizing all children not based on number of pupils, but
to school is difficutt on population number
" . 2. rl
¢ Distutono e o
textbooks and other deployment
meterjel to athnic 1.3. Insufficient investment 1.3.1. There is no prioritised recruitment/
inorities is dificut Policies do not address the deployment policy for ethnic
needs of ethnic minorities teachers at local level.
1.3.2 No budget is allocated from
Government to semipublic fsemi~
boarding schools funded by
community
« Effectiveness in 2. Education 2.1. Management system 2.1.1. Poor identification and allocation of
implementing Management does design is inadequate responsibifities, roles, etc.
government regulation not meet with 2.1.2. Centralized education

and policy is low.

required
Improvement

administration model discourages
the creativity of local authority
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Key Constraints (1) Education Management:

Educatlon Management is madequate to copé with the implementatmn of EDS 2010

-Consequences

Issues

:Causes of the lssue

2“" Level Cauaes of the Issue

“ |3 Level Causes of the Issue *

+ Insufficient managenai
skillsfcapacity to
implement education
impravement
programme

22 Qualn‘icatuon and capamty
of management staff are not
appropriate to duties and
levels of responsibilities

a1,

222

Selectlon of some management
staff is not based on ability

Pre and in-service training for
management staff are not properly
organized

12.2.2.1. Budget for managarﬁent

training is insufficient

2.3 Motivation of management
staff is insufficient.

2.3.1

Extra allowance for management
staff is insufficient for their work.

2.4 Working conditions for

administrative staff are poor

24.1.
2.4.2.

2.4.3.

Shortage of office space
insufficient vehicles and other
means of transport for
administrative staft to do their
duties

Communication facilities (fax,
phone, computer, etc.) are
insufficient

2.5 Education management
information system is
insutficient

251.

252

School location is scattered,
especially in remote and
mountainous area

Communication and information
facilities in schootls and in
education offices are insufficient,

2.5.1.1. Cooperation among
relevant sectors regarding
land planning is not
adequate

2.5.1.2. Shortage of information on

how to develop school sites

+  Quality of Education is
limited

3. Support system to
school is poor

3.1. Inspection system is poor

3.1.1.

3.1.2.

3.1.3.

Coverage of geographic area per
inspection staff is too large
Advisory services to schools
generally considered poor
(ineffective and not timaly)

Internal inspection (i.e. not through
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Key Constraints (1) Educationr Management::
Educa'ﬁan Manajemem |s inadequate to coEe

S COnSaquences

|SSHBS

Causes of the Issue

h _the lmpiementation of EDS 2010
' L 2""

Level Causes of the Issue

T 37 Level Causes of the lssue -

Inspecnon Ser\nces) meﬁectwe

s Schools have difficuity
in fulfilling planned
objectives and tasks

*  Quaiity of education
remains low

+ Implementation of
education activities in
school is ineffective

*  Pgor maintenance of
schoo! facilities

4. School management | 4.1

is poor

insufficignt

Capacity of management | 4.1.1. Insufficient training of managementi4.1.1.1. Contents and curriculum for
staff in schoal is weak staff in schools management training lacks
relevance to the actual
duties of managerial staff
4.1.2. The number of teachers who can  14.1.2,4. School size is too large in
handle managerial work at school some schools
is limited 4.1.2.2. The ratio of teacherfclass is
very low
4.2 Management skills of 4.2.1. Responsibilities and
principa|s are weak decision—making roles of principals
are not clear and inappropriate
4.2.2. System of principal appointment is
nat appropriate
4.3 Shortage of facilities for 4.3.1. Stationary & consumables 4.3.1.1. Transportation system to
school administration insufficient supply materials to schools
is inadequate
4.3.2, Office equipments { tools are

44

Poor school finance
management
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Key Constraints (2) Teacher Training (TTC): Teacher trainers are inadeguately exposed to primary practice, and teachers are insufficiently
qualified

Key Constraints (2) Teacher Training. (TTC):

Teacher tralners are lnadequately exposed to prlmary practice, and teachers are msufhclentiy quallfled

9T

Consequences 1 .. - Issues : : _Cuses_of the Issue _ 2™ Level Causes of the issue - _ 3™ Level Causes of the Issue
*+ Low school internal 1. Gap between 1.1, Quality of pre-setvice 1.1.1. Training contents do not match the
efficiency (high teachers formal training in TTCs is requirement s to implement the
repetition and dropout qualifications and the generally low. Uneven new primary school curricuium
ffecti  thei ievels of quality with 112 Teachi tort in TTCs is t
rate) ettectiveness of their regard to pre-service 1.2, Teac rcg coc en. in s is oo
classroom practice between the various TTCs theoretical with little

in the provinces ‘theory-into-practice’

1.1.3. TTC training programme does not
cover all subject areas

1.1.4. Low levels of trainer quality and
lack of motivation for self
development

1.1.5. Quality of students entrants in
TTCs uneven

1.1.6. Shortage of training faciiities

1.2. Efticiency of in-service 1.2.1. Classroom practice levels of
training is still low competency is considered low

because in-service training fails to
focus on practical skills

1.2.2. In-service training curriculum is
inappropriate to teachers’ needs
Insufficient focus on classroom
practice skills

1.2.3, Lack of incentives to engage in
in-service training programmes
and for self-development
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Key Constraints: (2) Teacher Training (TTC):

Teacher trainers are’ snadequately exposed to pnmary practice and téaChers arg msufflc:ently qualmed

Consequences Issues : | Causes of the !ssue {7 2" Level Causes of the ssue | 3" Lovel Causes of the Issue
1.3. Insufflment numbers of 1.3.1. Government fails to identify the
appropriately qualified most effective teachers for
primary school teachers upgrading and to provide them with
incentives
1.3.2. Lack of opportunity for teachers |1.3.2.1. Shortage of funds for
to register for in-service training in-service training
1.3.3. Inadequate incentives to reduce
the number of ungualified teachers
1.4, Assessment and saling
system of teachers poor
s |Implementation of new | 2. Quality of teaching in| 2.1. Teaching method does not 2.1.1. Some teachers spend little time on

curriculum faces many
difficulties

+ Pupils are not
interested or active in
tearning

some reglons is poor

encourage pupils to be
active

lesson praparation

Some graduate teachers lack
classroom skills to teach at primary
level

. Some teachers are not interested

in devising teaching materials

. Teachers have poor ciassroom

practice

2.2

Low teacher motivation to
improve their teaching
practice

221,
2.2.2.

Poor incentives for good teachers
Living condition of teachers is poor
{access to clean water, electricity,
accommodation, transportation,
etc)

2.2.1.1. Low teachers’ salary

2.3.

Inspection of teachers is
not regularly organized
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Key Constraints (2) Teacher Training (TTC):.

Teacher trainers are inadequatety exposed to prlmary pracnce, and teachers ara msufflcwntly quallfled

Consequences

|$SUBS

:__:-Causes of the Issue

2"" Levei Causes of the lasue’

: .5~:_j'3'f"5L'evel Causes of the Issue

24

Poor workmg condltlons
in schools

TZaT.

24.2.

lnadequate workmg faciilties &
space for teachers

Shortage of teaching materials,
equipment, and facilities

+ Implementation of fuli
day schooling difficult

¢ Poor pupll learming
achievements in soma
subjects

3. Deployment of
teachers is
inappropriate

3.1.

Insufficient posts for
specialist subject teachers
in schoois

3.1.1.

Poor deployment of teachers for
effective utilization because of
inappropriate allocation on regional
basis

. No poticies for assigning teachers

to full-day schooling

3.2

Shartage of teachers in
disadvantaged areas.

3.2.1.

3.2.2,

Inappropriate incentive policies to
encourage teachers to be assigned
to disadvantaged areas.

Teacher accommodation in
disadvantaged areas is generally
poor

3.3

Shortage of teachers in
special subject areas (e.g.
Art, Music, etc)

3.3.1.

3.3.2

3.3.3.

Schools in disadvantaged areas
experience shortages of locally
recruited teachers in special
subject areas

Insufficient ancillary staff (librarians
and technicians) in TTCs

TTC graduates are unable to find
permanent posts in schools in
special subject areas because of
no allocation for the post

3.4,

Limited numbers of
teachers who meet the
National Standards in
some disadvantaged
ragions

3.41.

High ‘Teacher to Pupil’ ratio in
many classes
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Key Constraints:(

2) Teagher Training (T1C)

adequate

nsequences

9 Level Causes of the Isstie:

« Quality of
teachingflearning is
inadequate

e Low enrolment and
interna! efficiency

4. Levels of teaching
competencies of
some teachers
working In ethnic
minority are poor,
which is
compounded by
fanguage problems

Ethnic minbrify teachers
are inadequately trained

4.1.1. Ethnic minority teachers follow
different training programmes (e.g.
5+3, 742, 9+3)

4.1.2. Education levels of entrants to

TTCs from athnic minority are often

fow

4.2,

Teaching methods used
tor ethnic minority pupils
ara not always appropriate
to context

4.3.

Specific curriculum for
teacher training at TTCs
for ethnic minority
teachers is not available.

4.4,

Most
Vietnamese-speaking
teachers cannot speak
ethnic minority languages

4.4.1. Language used in ethnic minority
areas is different to Vietnamese
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Key Constraints (3} Facility: Facilities are madequate to the needs required to achieve EDS 2010 educational targets (5 Issues)

Key Consfraints (3} Facifities: .
Facilities are madequate to the needs requ:recl to achleve EDS 2010 educational mrgets

Consaquences

. ISSUES

‘Causes of the Issue

2‘"’ Level Causes of the Issue

3" Level Causes of the Issue

to school

* Facilties of schoo!s do
not meet required
standards

e Some pupils do notgo

. Lack of schools in

some areas

+ 1.1 Inadequate school

allogation

1.1.1

More schools and satellite scheols
needed to cover scattered
residential areas

Transportation is difficutt in remote
areas and in highlands

Popufation increases guite rapidly
due to urbanization

Lack of land for constructing
schools

1.1.11 Siting of schools are not
necessarily according to
environmental conditions

1.1.3.1  Ethnic minority groups
often migrate across
regions

1.1.4.4 Local authorities/
Communities do not pay
adequate attention to
Primary Education

1.2 Overcrowded schools and

classes

1.21

School size is too large (e.g. aver
30 classes/school, 40pupils/ciass)
in seme areas

1.21.1 Lack of land for
construction of schools

1.3 Combined schools —
primary and lower
secondary

1.3.1

Lack of land for construction of
schools
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Key Constraints (3) Facilities:

Facilities are madequate to the needs requlred 1o achleve EDS 2010 educatlonal targets

Consequences

issues

Causes of 2he Issue

2“d Level Causes of the Issue

| 3" Level Causes of the Issue

. Facilrties of schools do
not meet National
Standards

* Problems of changing
to full-day schooling

2. Shortage of
classrooms

2.1

2.2

Schools have two
shifts/day

Triple shift/day schools still
exist

211

Lack of financiai support

2.1.2 Lack of land for school construction

2.2.1

Lack of financial support

2.2.2 Lack of land for school construction

* Poor pupils learning
outcomes and
classroom activities

¢ Poor heaith and safety
caonditions for teachers
and pupils

3. Inadequate Facilities

for education

2.3 Some scthools are 2.3.1 Lack of financial support
combined with lower 2.3.2 Lack of land for schoo! construction
secondary schools
3.1 Teaching facilities do not 13.1.1  Lack of function rooms in most 3.1.11  Lack of financial support
meet National Standards schools
3.1.2 Lack of desks and chairs 3.1.2.1 Lack of financial support
3.1.3 Chairs and desks for pupils donot | 3.1.3.1  Combined schools
meet standards
3.2 Damaged/unsafe buildings(3.2.1 Long time usage
in the majority of schools |3.2.2 Majority of classrooms are
temporary
3.2.3 Poor maintenance of facllities
3.24 Annual floods damage to
classrooms
3.2.5 Poor construction of buildings
3.3 Poor environment in some [3.3.1  Some schoois do not have 3314 Schoo sites are too
schools playgrounds small.
3.3.2 lack of trees at schools
3.3.3 Lack of lighting system in highland
and remote areas
3.3.4 Lack of toilets in most schools
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Key Constrainis (3) Facilities;: . :
Fac;lstles are madequate to the needs required

achleve EDS 2010 educatlonal targets

Consequences

fssues

Causes of the tssue

2"d Level Causes of the ISsue

' 3" Level Causes of the issue

learning and other

. Eﬁectiveness of pupils’

Inadequate teachmg
equipment

4 1 Lack of teachlng

equipment used during the

411

E)ustmg equlpment is not
fintegrated’

activities is limited lessons 4.1.2 The supply of supplementary 41.21  The implementation of
eguipment takes a long time the new curriculum
depends on updated
teaching methods
41.3 Serious deficiencies in satellite 41.31 Useof houses as
schools temporary classrooms
4.1.4 Too few books in library
4.1.5 Insufficient audiovisuals
» Problems in switching | 5. Education budgetis | 5.1 There are insufficiant 5.1.1 Insufficient budget allocation for 5111  Insufficient capagcity to
to full-day schooling insufficient to needs facilties to meat the primary education maintain an adequate
demands of full day level of primary
schooling (use and education because of
capacity) weak economic
development
§.1.2 Some local authorities do not give | 5.1.2.1  Socialization policy to
priority to primary education provide supplemental
5.1.3 Alternative sources of income have revenues for primary
not heen mobilized education has nat been
realized
5.1.3.1 Difficuities of mobitizing

other financial resources
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Key Constraints (4) Quality in the Classroom: Teachers, Curriculum, and Teaching and Learning Process (T&L):
Difficulty ot access and inappropriateness ot the curriculum and its assessment inhibit realisation of the EFA and EDS 2010 goals /
A static teaching and learning environment will not realise the quality improvements in education as demanded by EDS 2010

£z

Key Gonstramts_ (4) Quality in the Classroom: Teachers, Curriculum, and Teaching and Learning Process (T&L):"
EFA goalé for 2010 TAccess to a ful IEK Sﬁdr{agé of schools abie Educahon budget is insufficient
not met curriculum for to offer full-day schooling Financial resource raised from the
many children is “Socialization” programme for
Time available for difficult education is insufficient
learning the
curriculum is limited 1.2 Short school day and 1.2.1 Shift system of schooling
and there is much less overloaded curriculum 1.2.2 Parents cannoct afford costs of
tirme available for additional tuition
1ear[1ing primary. 1.2.3 Educational cost recovery
curriculum than in mechanisms are inadequate
other countries
y 1.3 Reduced curricula (100, 1.3.1 Soccio-economic circumstances
Repetition and 120 week) introduced to and geographic location
drop-out rates remain meet UPE targets
high
Frimary completion
rates are low 1.4 Language of instructionis | 1.4.1 Insufficient number of teachers 1.4.1.1  Many ethnic minority
. . not mother tongue recruited from ethnic minarity languages have no written
Ouallty. of primary areas script
education is fow 1.4.2 Lack of pre-school language
Pupl acquisition classes for non
! ‘t’p' s arde not Vietnamese speakers
interested in learning 1.4.3 Bilingual, mother tongue curricula
insufficiently developed
Manpower needs of ¥ P
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Key Constraints.(4) Quality in the Classroom: Teachers, Curriculum, and Teaching and Learning Process (T&L):
Difficulty of access and inappropriateness of the curriculum-and its assessment inhibit realisation of the EFA and EDS 2010 goals {
A static teaching and learning environment will not realise the quality improvements in education as demanded by EDS- 2010

. Consequences

" lssues

Causes of_the Issue

2™ | evel Causes of the Issue

3" Level Causes of the Issue

the country are not
met

15

. Shortage of trained and

specialised teachers

1.5.1

152

Lack of specialist teachers in
specific areas {art, music, physical
education)

Difficuities in recruiting teachers to
serve in disadvantaged areas

1.6

Socio-economic and
geographical location limit
access 1o schooling

1.7

Migration to cities

1.74

Families cannot obtain required
residence permits

T

Textbooks are unavailable
in ali subjects

1.8.1

Poor distribution and management

« EFA goals for 2010
not met

s Pupils are not
interested in learning

+« Drop-out and
repetition rates
remain high

¢ Primary completion
rates are low

The curricula and
textbooks are not
appropriate to the
chitdren’s learning
needs or
experiences

2.1

The curriculum is too
academic and overloaded

2.1.1

Curriculum development process
does not sufficiently match
developmental stage and
experiences of the child
irexperienced teachers find it
difficult to teach the curriculum
Textbooks are too theoretical and
not attractive to pupils

2.2

Subject matter is not
appropriate for the Grade

Poor co-ordination of subject
matter content. Some Grades are
too easy, others too difficuflt

2.2.1.1  No competition amongst
publishers to promote
production of attractive

textbooks
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Key Constraints (4) Quality in the Classroom: Teachers, Curricuium, and. Teaching and Learning Process (T &L):
“Ditficulty of access and mapproprlateness of the curriculum and its assessment inhibit realisation of the EFA and EDS 2010 goals,/ -
A statlc teachmg and- learning environment wm not realise the quailty lmprovements in education as demanded by EDS 2010

CI-T

Consequances "~ Issues b Causes of the !ssue : 2’“‘ Level Causes of the Issue 3’“ Level Causes of lhe Issue
2.3 L;rtle rocal adaptatton of 2.3.1 Teachers Iack the 5k| Isto adapt 2.3.1.1 Curriculum development
curricuta te children’s the curriculum to the loca! context too centralised at national
experiences and local leve!
culture i 2.3.2 Interpretation of policy prevents 2.3.2.1 No choice allowed
i local adaptation of curricula amongst a list of
2.3.3 Examination pressure approved texts
+ EFA goals for 2010 3. Assessment 3.1 Current system :
not met procedures are ‘ requirements with ’
non-developmenta | regards 10 assessment
« Discrimination against | and used iargely
disadvantaged groups for ranking
purposes
* Drop-out and
repetition rates
remain high
* Primary completion
rates are jow
¢ Provinces and
districts cannot
monitor learning 3.2 Teachers lack sufficient
putcomes and link training in assessment
them to improvement techniques
initiatives
+ EFAgoals for 2010 4. The teaching and 4.1 Many teachers are 4.1.1 Teacher shortages in rural and
not met iearning underqualified remote areas
environment and 4.1.2 Teachers lack skills in school level
s Pupils are not methodology are ! curriculum development
interested in learning not responsive to { 4.1.3 Shortage of teaching and learning
chitdren’s different i resources in schools and few
* Drop-out and learning needs teachaers make their own learning
repetition rates and expetiences aids
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|- Key Constraints (4) Quality in the Clagsroom: Teachers, Curriculum, and Teaching and Learning Process (T&L):

‘Difficulty of access and inappropriateness of the curricilum and'its assessment Inhibit realisation of the EFA and.EDS 2010 goals]

CGnsaquences

Causes of the Issue

- gnd Level Causes of the Issue

A static: taachmg and Iearnmg enwronmem wilt not: reaﬂse the quaiity {mprovements in, educatlon ag. demanded by EDS 2010

o 3“' Level Causes of the Issue

remain hlgh

s Primary completion
rates are jow

42

Shortage of specrallst
teachers in certain
subject areas

453 Gurriculum requ:rements do not
match teacher profiles

43

Focus of teacher training
programmes is on
academic upgrading
rather than teaching
methodologies

4.3.1 Teachers lack skills in school level
curriculum development

4.3.2 Teaching repertoire is limited and
lessons fail to engage puplls

4.4

In-service training
focuses on content rather
than methodoiogy

4.41 Poor relationships between the
teacher training institutions and
the schools
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Key Constraints (5) Accessibility to Schooil: Physmal and Non-phys:cal Barners Dlscourage Puprls from Contmumg Schoolmg

Key Constraints: (6) Atcessibility. tq)SchooI = :
Physical and nonnphysncal barr: .3 discourag, pupl!s from continulng schoo!lng

Consequences

"f‘ Lovel-Causes of the' Issue

-3 Level Causes of the lssue

« Poor pupil exammat;on

results

* Reduced pupil
enrolment /transition
rates

* Poor locai ievel
‘readiness’ for
socialization

+ Decreasing internal
efficiency in primary
education

1. Parems are unwilling

to maintain pupils in
school throughout the
primary cycle. {This is
especially true for
pupils coming from
ethnic minority and
remote areas)

1.1 Parents cannot aﬁord fult

Non—twtmn fee costs |rnpact h!gher

1.1.1
primary education for their on lower income families
children 1.1.2 Low income families face difficulty to
secure food, especially during the
*hunger” period (period between two
harvests)
H.1.3 Low income families parents cannot
afford winter clothing for pupils
1.2 Child labour is a source of [1.2.1 Low income families cannot rely
income for low income solely on parent income, but
groups needsupplemental income from their
chiidren
1.2.2 Pupils need to take care of younger [1.2.2.1  No pubtic child care
siblings services available
1.3. Parents are not aware of the[1.3.1 Parents are not awara of (and 1.3.1.1  Primary school cutticula are
importance of primary sometimes do not agree with) the considered to have little
education benefits of education relevance by some parents
1.3.1.2 Existing campalign to

promote pupils to remain in
school does not
reach/convince targeted
families
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Key Constraints (5) Accessibility to School:

Physical and non-physical barriers discourage pupils from continuing schooling

2" { evel Causes of the issue

3" | evel Causes of the Issue

Conseqguences Issues -Causes of the Issue
1.3.2. Concept of compulsory education is [1.3.2,1  Parents do not feel they |
not understood by parents need to follow government |
policies i
1.3.22 Existing awareness
campaigns insufficiently
addresses needs of parents
and are poorly targeted
1.4. Cultural customs are
considered to be of greater
importance by some
parents than education
2. Pupils from 2.1 Parents who have migrated .1.1 Poor information system infarming

nomad/migrant
families have a
higher risk of leaving
school

do not know in which school
to enrol thelir children

migrants on educaticnal rights and
other related issues

2.2

Mobile primary education
system (iL.e. Alternative
Basic Education) is not
available for the nomagd
population

23

Insufficient capacity to
provide pupils from
immigrant/nomad groups
with education opportunities
by local authorities

2.3.1

2.3.2

2.3.3

Educational information system for
new residents can not fully cope with
current flow of immigrants
Contingent budget is not prepared to
cope with unexpected needs for
primary educaticn

Some parents do not hold birth
certificates of their children
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Key Constraints (5) Aceessibility to School:
Physlcal and’ non-physwal barrlers discourage pupiEs from contmumg schoollng

Consequences B : Issues SRR £ Causes of the Iésue 2"" Lev'r_ézl' Causes of the Issue R '_ 3" Lovel 'C:aus's_és: of the Issue-f,'

2.4 F'rlmary schools are not
within walking distance,
* "Migrant” here refars especially in sparsely

to domestic migrant, populated areas
not  from ather
country 2.5. Nomad/immigrated parents

are raluctant to send
children to schaool

61-T

3. Children from ethnig 3.1 Pupils have little time to
minerity groups tend study at home
to be slower learners,
which is a major
reason for

dropout/repetition 3.2. Female pupils have fewer
opportunities to go to school

3.3. Poorer students do not have3.3.1  Parents cannot afford textbooks and
text books and other other materials for their children
materials

3.4, Medium of instruction at
| primary schools is not in
their mother tongue

4. Primary schools are |4.1, There are no schools or
sometimes satellite campuses within
inaccessible walking distance for pupiis

4.2 No transportation for pupils
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Keéy Constraints (5) Accessibility to Schoot:

Physlcal and non-physical barriers dlscourage pupils from cnntlnumg schoollng

Consequencas Issues

Causes of the Issue

2nd

Level Causes of the Issue

3" Levél-Causes of the Issue

4.3 Schools closure dur!ng

periods of floods, storms
and other natural disasters

4.4 Lower income families face
difficulties in securing food
during the "hunger” season

5. Pupils health
conditions
sometimes prevent
pupils from enrolling
school

5.1 Slow physical development
prevent pupils from
continuing schooling

£.1.1

6.1.2

Health care services are not
available to vulnerable groups
Malnutrition prevents pupils from
completing their schooling

5.2 Slow mental deveiopment
prevent pupils from
continuing schooling

5.3 Pupils are vulnerabie to local
diseases

5.4 School monitoring of
absenteeism is sometimes
poor

5.5 Teachers do not have
pedagogical and practical
skills to hefp pupils with
psychological problems

65.5.1

In-service and pre-service courses
do not provide teachers with
sufficiant training on how to help
pupils with psychological probiems

6. "Social Evils” {e.g.

drugs) affect the

6.1 Drug dealers employ pupils
as drug transporters
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Key Constraints (5) Accessibility to School: - S o
Physical and non—phys:cal harriers discourage puplls from contmumg schooling

c::nsequences

Issues

;Causes ‘of the Issue

2“" Le\)’_él Cail_s_eé of the Issue

13" L avel Causes of the issua

completfon of primary
education

6.2

Drug—addlcted parents do
not do not adequately
supervise their children's
education

6.3

Pupils from drug-addicted
families find difficuity in
making friends at school

6.4

Teachers do not know how
to deal with drug addicted
pupils or pupils coming from
drug addicted families

b.4.1

There is no in-service or pre-service
course that trains teachers on how to
deal with pupils from drug addicted
background
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Key Constraints (6) Finance and “Socialization”; Exlstlng educatlonar ﬂnance systems mlght not be able to maet requwed goals of EDS 2010

Key Constramts (6) Flnance and “Sociallzatlon"‘

Consequences

Issues

caUSes of the Issue '

Level Causes of the Issue

3" Level Causes of the Issue

Prlmary education
remains inadequate

School activities are
severely limited

Education system does
not meet requirements
of socio-economic
development

Number of primary
schools that meet
national standard is
severely limited

Quality of human
resgurces remains low

Dropout/repetition
remains high

Govemment educatlon

budget is insufficient to
achieve the targets stated
in the ECS 2010

1.1

GOV's education
budget increases are
insufficient to cover
rising expenditure on
primary education

1141 Natlonal budget revenue increases
are insufficient to meet increased

education expenditures

National education
budget system is poorly
allocated

2.1

Education sector
institutions
(MOET-DOET-BOET)
do not efficiently
manage the allocation
of the education
budget

2.1.1 Local fevel officers (l.e., province,
district, commune, and school} are
insufficiently informed of policies and
regulations concerning education
expenditure

2.1.2 Manuals and guidelines are poor

2.1.3 The rules and regulations on

2.1.4 Eeducation expenditure do not mest
actual situations

2.1.5 Education administration (MOET —
DOET - BOET) does not have sole
decision-making right to disburse
educational budget

2.1.6 Provincialfdistrict budget revenues
allocated for aducation is limited and
the revenues fluctuate

21141

21.1.2

Schools are not informed in
advancge of their approved
budget (especiaily
non-salary expenditure) for
the school year
Disbursement rules and
procedures for schools with
regard to procurement and
other non-salaried
expenditures are
complicated & bureaucratic
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Key Constraints (6) Finance and “Socialization”: "

Existlng educatlona] ﬂnancs systems mlghtrnot

Consaquences '

Issues

2"" Levet Causes of the Issue

e LeveI Causes of the Issue '

2. 2 Inappropnate

budgeting norms

2.2.1.

The educahon budget allocation to
provinces is on the basis of
population norms while budget
requests is on the basis of pupif
norms

2.2.2. Unit costs used in budgeting do not

reflact actuai costs

2.2.3 Different budget itemization

procedures are used at central,
provincial and district levels

2.2.4 Overlap/duplication in budgeting at

cantral level causes imbalance In
the allocation of financial resourcas

2.2.5 Budget itemization is neither

compatible nor consistent between
central, provincial and district levels

222 1 Current systern of

identifying disadvantaged

areas (i.e., delta, mountain,

efc) is inacourate

« Primary education
provision remains
inadequate

* Pogr cooperation in
general educational
activities batween
school/ commune

» High dropoutfrepetition
rates

Financial resources
collected through
*Socialization” are
insufficient to supplement
the GOV's education
budget to achieve EDS
2010

3.1 “Socialization” has not
been fully deployed
nation wide

3.141

Inadequate Guidance / Instruction /
Rules / Regulation for regional
educational institutions {DOET,
BOET, etc) on the implementation
of “Socialization”, and arg not
relevant to the actual situation that
DOET/BOET/Schoois are facing

3.1.3 Roles and leveals of responsibilities

of communes, parents, schools,
and BOET / DOET inadequately
clarified

3.1.4. There is no clear province-specific

“targets (on pupil enrolment,
contribution from society,
cooperation school and family, and
contribution fromn family}”
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Key Constraints (6) Finance and “Socialization”:

Existing educational finance systems might riot be able to meet required goals of EDS 2010

Consequences

Issues -

" Causes of the Issue

- 2™ Level Causes of the Issue

3" Level Causes of the Issue

3.1.5 Little advice coming from principals,

‘Commune Education Committees’,
and ‘Study Encouragement
Committees’ given to communities

3.1.5.1 Personnel responsiblg for
dissemination of informaticn
are illHnformed on aspects
of “Socialization”

3.1.6 Schocl-based cost recovery 3.1.8.1 Poor understanding of
measures are not fully operational implementation procedures
{i.e. “schoo! construction fee at DOET level
coliection)
3.1.7 Schools are inactive in promoting  13.1.7.1 Linkages between
"Saocialization” to community school-community is weak
3.2 Some parents fail to  [3.2.1 Disadvantaged families are too 3.2.1.1 Natural disasters (i.e.

contribute (either
financially or
non-financially) to
primary education
costs

poor to afford to send children to
school

fipods) regularty occur

3.2.1.2 Mono-economies that
depend mainly on
fluctuating market forces
are unable to assure a
stable income

3.21.3 Few opportunities for poorer
farmers o access
alternative modes of income
{i.e. traditional handicraft,
etc)
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Key Constraints (6) Finance and “Socialization”;

Exlstmg educational f:nance systems might not be able to mest. requlred goals of EDS 2010

: Consequences

ISSLIES

Causes of the Issue

ond Level Causes of the Issue

3" Level Causes of the Issue -

3.2.2 Limited awareness of the beneflts
of education in poorer
familiesfcommunities

3.2.21

3222

Some groups believe it is
the responsibility of the
state to provide totally free
education for their chiidren
Schooling is not an
important aspect in certain
cultures (acc. To some
DOET/BOET officials)

3.2.3 Cost of full-day schooting is oo
expensive for lower income groups

3.2.31

The State is unable to meet
the costs of fullday
schooling

3.3 Not all social
grganizations
participate fully in the
“Socialization” of
education
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3. LIST AND PROFILES OF THE BROAD AREA OF POSSIBLE
INTERVENTION (BAP!)

3.1 Introduction to the Broad area of Possible intervention Matrices (BAP| Matrices)

Based on the assessed needs addressed in NIMs, PMU/MOET has constructed Possible Intervention
Matrices (BAP| Matrices), as shown in section 3.2. The Matrices have been prepared to show
PMU/MOET's visions regarding possible areas and practical solutions for the needsfissues identified in
respective National Issue Matrix revealed in Section 2. BAPI| Matrices are prepared for six “Prioritized
Areas” in accordance with the six Key Constraint Statements of NIMs.

Six Prioritized Areas: Broad areas of Possible Intervention Matrix (BAPt Matrix)

{ii  Education Management: Strengthening Education Management (2 BAPIs)

{ii  Teacher Training {TTC): Improvement of Teachers’ Qualifications (4 BAPIs)

(i)  Facitity: Improvement of Facility (8 BAPIs)

{iv) Quality in the Classroom: Improving Quality of Curricutum, and Teaching and Leaming
Process (T&L} (12 BAPIs}

(v}  Accessibility to School: Overcoming barriers in access to primary education (10 BAPIs)

(viy Finance and “Socialization”: Strengthen Educational Finance and “Socialization” (5 BAPIs}

Similar to NiMs, the BAPI Matrix is structured with the “Prioritized Area”, “Sub-sectors”, and "BAPIs". The
line-up of BAPI Matrix, is shown in Table 3.2,

As shown in Section 3.2, Each BAPI is further described with “Intervention Purpose & Output’, “Activities”,
“Advantages / Disadvantages', “Implications”, and “Region/Area reference’, to provide sufficient in-sight
information for both the Vietnamese Government and interested potential international donors o start
project formationfjustification activities.

3-1
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Table 3.1: Operational definition of terms in BAPI Matrices

tatement for the
BAPIs under one BAP! Matrix. A pricritized area is stemmed out from the “Key
Constraints” of NIM (Naticnal Issue Matrix)

Sub-sector:

| 2*4evel categorization of BAPIs under one BAPI Matrix. A BAP! Matrix would
have couples of Sub-sectors

Broad Area of
Intervention:

BAPI Title. Anticipated target group(s) are described with BAP! statement.
BAPI is further described with the following items — “Intervention Purpose &
Qutput”, "Activities”, “Advantages/Disadvantages”, “Implications/Remarks”, and,
“RegionfArea’.

Intervention Purpose

Describes anticipated/expected purpose(s) and output(s)

Disadvantages:

& Qutpuf: . ‘

Activities: Describes anticipatedfexpected activities that are necessary and sufficient to
achieve the stated purpose and outputs.
This is presented for audiences for their references o stant their own project
justification and formulation activities.
Thus, activity descriptions in BAPI Matrix are NOT obligatory for future PEDP
project formulations.

Advantages/ Present anticipated advantages and disadvantages of BAPI, assuming the

described “Intervention Purpose & Qutput”, and “Activities”.

implications /
Remarks:

Other implications, findings, and miscellaneous issues that may be helpful for |
both GOV and donor in preparing projects

Region/Area:

References regarding geographical regionsfarea, i.e. to avoid duplication
andfor to further build upon on-goingfexisting project. This section will be linked
to Section 4 & 5 ot PEDP.

Current Intervention

References regarding current donor-supported project, and currently scheduled
National Target Project by GoV
*The number indicated in ( ) of ‘Current Intervention' refers to Donor

Coordination Table 5.1 and 5.2 MOET Naticnal Target Program




Table 3.2: List of Broad Areas of Possible Interventions (BAPIs)

Set up appropriate education policies and regulations to fit the needs of

P1/S1/81 | stakeholders
. o Set up specific education policies for disadvantaged children to facilitate equitable
P1/S1 Education Policies and P1/S1/B2 | . cess to primary education
Regulations
Review and revise policy on deployment of administrative staff with regard to
P1/S1/B3 L
decentralization
PA1
Strengthening Education P1/31/B4 | Policy and mechanisms for the effective deployment of teachers
Management P1/S2/B1 | Support planning capacity
P1/s2 Management Capacity P1/S2/B2 | Capacity building for EMIS, school mapping and micro planning
P1/52/B3 | To provide physical infrastructure to support management services
P1/S3 | Support system to ensure | P1/S3/B1 | Development of quality assurance audit
the quality of education at
school level P1/S3/B2 | To establish guidelines for inspection
PAS P2/31/B1 | Review of Pre-service provision to meet iong-term demands
o P2/51/B2 | Review & revision of curriculum and practice
Improvement of Pre~ | p2/51 | Teacher Training Colleges
sarvice Training P2/51/B3 | Support to in-service teacher training in Teacher Training Colieges
Provision
P2/S1/B4 | Strengthen pre-service training for special subject teachers
PA3 P3/51/B1 | Reform primary school design and construction standards
- Facility planning, design - . -
Improvement of Facilities | P3/S1 and supply criteria P3/S1/B2 | Design and supply of school furniture and playground equipment
P3/S1/B3 | Library booksfteaching aid supply for full-day schooling
P3/s2 Sehool Construction P3/S2/B1 | School construction and rehabilitation in disadvantaged areas
P3/32/B2 | School construction and rehabilitation in areas prone to typhoons and flooding
P3/52/B3 | School construction and rehabilitation in urban areas for full-day schooling
P3/S2/B4 | School construction in rural areas for full-day schooling
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aintenance support systems; materialsftocl-box and man

Pply

I P4/S1/B1 | Enhanced school suppott systems
P4/S1/B2 | Certified headship & senior staff training for school based development
| P4/S1 | School Support Systems s P
P4/S1/B3 | Action research in schools
P4/S1/B4 | Community based school support systems
PA4 P4/S2/B1 | Traineroftrainer (TOT) programs
P4/32 Teachers’ Quality i ’
Improving Quality in the P4/S2/B2 | In-service methodology training programs
Classroom: Teachers, -
Curriculum & Teaching- | pa/s3 Curriculum and P4/33/B1 | Curriculum development processes
Learning Processes Assessment P4/S3/B2 | Textbook publishing and distribution
T PA/S4/B1 | Accessing the Curriculum (Readiness program)
i P4/S4/B2 | Accessing the Curriculum (Bilingual education for ethnic minaorities)
P4/34 | Accessing the Curriculum
l P4/S4/B3 | Accessing the Curriculum (Impact of the socialization process)
| P4/S4/B4 | Alternative basic education
P5/381/B1 | Scholarship, fee exemptions for pupils from poor families
P5/S1/B2 | Provision of learning rescurces for disadvantaged children
P5/S1/B3 | Transportation to schools where feasible
' P5/S1/B4 | School-Feeding programs
PAS P5/51 i Accessing Education
. o P5/S1/B5 | Early childhood education
Overcoming barriers in :
accessing primary i P5/S1/B6 | Education awareness raising campaign
education :
P5/S1/B7 | Re-integrate street children within primary school
P5/S1/B8 | Special needs education
P5/S2/B1 | Primary health care in schools
P5iS2 Juvenile Protection _ _
B5/S2/B2 | Juvenile protection pragrams
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PAS

Strengthening
Educational Finance and
Socialization

Improving Government el ;
PE/ST Education Finance distribution {central — province)
Systems P6/S1/B2 | Decentralized budgetary processes (province-district-school)
Enhancing "Socialization” b T .
P&/S2 in Education P6/S2/B1 | Institutionalization of “socialization” in education
Strengthening PG/S3/B1 | Block grants for schools
P8/53 District/School-based . .
Finance Systems PEIS3/B2 | CosY effectiveness analysis of school investments and expenditures
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3.2

Broad Areas of Possible Interventions Matrices (BAPI Matrices)

Prio_ritize

Intervention

sdvantages’

Region/Ares

MOET and

out of school
children)

P1/S$1/B1: <Intervention Purpose= Technical Assistance o be <Advantages> .

» Assistance in modifying provided: « Amended policles and operaticon with all regional level Oxtam GB
Set up appropriate existing policy and * Review the existing regulations will be groups (5x1?1) )
education policies regulations to meet needs policies and regulations consonant to target Local and central '
and regulations to of target groups * |dentify gaps & blockages needs requirements and
fit the needs of <Qutput> between existing pelicies perceptions may differ
stakeholders. » Clear and realistic policies & regulations to actual Linkage to: P1/51/B2,

and regulations setup to situatior: & needs P1/51/B3

Target Group provide good education +«  Modification of existing
MQET, DOET, services to all stakeholders policies and regulations
BOET, Scheol in primary education. given the findings
P1/S1/B2: <Intervention Purpose> Technica! and financial <Advantages> Probiems of co- Countrywide PEDC {WB/

« Assist in establishing a assistance to be provided; + Realizes EDSP 2010 and coordinating & DFID/CIDAJA
Set up specific palicy to provide s Conduct siuation analysis EFA goals integrating existing & USAid),
education policies disadvantaged children of area of needs disparate interventions {5.1/11)
for disadvantaged with equal opportunity to * Conceptualize & identify Allocation of resources Oxfam (5.1/1)
children to primary schooling ‘ possible intervantion important given other '
facilitate equitable modes and resources demands \ SCF (UK},
access to primary <Qutput> + Co-coordinated Linkage to: P1/S1/B1 {5.1/3)
education, = All disadvantaged children implementation ‘

have access to primary ‘ SCF (France)

Target Group education E NORAD,
Disadvantaged 1 (5.1/8)
chiidren (Ethnic | |
minority, disabled, ‘ L VSO
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ntage

P1/S1/B3: <Intervention Purpose> TA plus financial support <Advantages> * Political commitment [ Countrywide
* Review roles and functions | «  Review present roles and * Increased stakeholder to push forward
Review and revise of educational authorities functions of MOET, DOET, '  ownership & relevance to decentralization
policy on at all levels BOET, Communities and need process
deployment of * Review policy on Schools * Linkage to: P1/$1/81,
administrative staff deployment for « Identify problems in the P1/82/B1-2. P4/S1/B1
with regard to administrative and existing system and
decentrafization managerial staff at all capacities at all levels for
levels effective decentralization
Target Group » Improved educational » Define appropriate roles
MOET, DOET, services and functions of all
BOET, stakeholders & establish
Communisies and <Qutput> levels of responsibifities and !
Schools * improved efficiency and capacity ;
effectiveness of + Review staff selection & 3
educational management development criteria :
at ail lavels + Desigh appropriate training :
interventions
+ Review staff deployment
pelicy and mechanism at all
levels
P1/51/B4: <intervention Purpose> TA plus financial support <Advantages> ¢ Linkage to: P1/S2/B3 | Countrywide,
* To rationalize the « Review of teacher » Equitable distribution of EMIS intervention but importance
Policy and utilization of teachers distribution/utilization policy teachers at national = Considaration be given io
mecharisms for nationaily and rationalize system of standard given to teacher disadvantaged
the effective ¢ Increased cost benefits accommodation -aged areas

deployment of
teachers

Target Group
MOET DOET,
BOET, Teachers

+ To provide an effective
planning mechanism for
teacher demand supply

* To improve teacher supply
to disadvantaged areas

* To improve teacher supply
in specialist subject areas

<Qutput>

¢ Improved supply and
utilization of teachers

appeintments between
MOET, DOET, BOET
Review of incentive and
career structures to support
equitable distribution of
teacher resources

<Disadvantages>
* Teacher reluctance to
relocate
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nier
1:

rterven

DOETs, BOETSs,
Schools

* improved planning &
harmonization of
information systems

» Facilitates decentralization
process

» Provide training courses for
MOET, DOETs & BCETs
staff with regard to data
collection, data integrity &
analysis

+ Provide awareness and
training to school heads
with regards to data
callection & dissemination
to improve data collection,
integrity & flow bhetween all
education and
arganizational levels

+« Provide hardware/software
as required

P1/52/B <Intervention Purpose> TA plus financial assistance to Qwnership of the Countrywide JICA (5.1/9)

s To develop capacity of be provided: * Increased planning planning process at all |
Support planning planning at all levels » Review of existing planring capacity at all levels and levels
capacity systems facilitation of community + |inkage to: P1/S2/B3,

<Qutput> i » Capacity building of participation P4/51/B1-2
Target Group ¢ Improved planning at afl planning officers at all levels
MOET, DOET, levels plus orientation to i
BOET, communities and schools
communities, givan decentralization and
schools relevance o EDSP2010,

EFA and PRSP

Pi/s2/82: <Intervention Purpose> TA plus financial assistance to <Advantages> « Resistance from within | Countrywide EY Primary

* Capacity bullding of be provided: » Improved ‘'single’ system the system and at all ADB lower
Capacity building MOET, DOET, BOET staff | » Review current EMIS of data collection » Linkage to: P1/S2/B1 | levels secondar
for EMIS, school to enhance EMIS, school systems and school « |mproved analysis using 4
mapping and mapping and micro mapping micro planning standardized criteria PED (Wg/
micro planning planning processes * More equitable distribution CIDA), (5.1/2)

e Harmonize EMIS & various of resources and

<Cutput> sources of data collection identification of needy PEDC (WB/

Target Group areas DFID/CIDAJAU

SAid), {5.1/11)
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; P1/82/B3:

To provide
physical
infrastructure to
support
management
services.

Target Group
MOET, DOET,
BOET

Jutp
<Intervention Purpose>
* To promote more efficient
managerial functions
« To facilitate process of
decentraiization

<Cutput>
» impraved management
efficiency

i

Financial assistance to be
provided:

*  Needs assessment of
necessary facilities
fequipment

« Define resource allocation
criteria

*  Assess required materials
for decentralization

IR
<Advantages>
« |mproved efficiency

P1/82/B2, P1/51/B3
Pe/S1/82
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Coutput. o et ! nsfF N Regmnmrea
P1/S3/B1: <!mervemmn Purpose> TA plus financial assistance <Advaﬂtages> » Linkage to: Countrywide PTD DFlD{WB
* To promote quality in To review training/schooi ¢ Definition and P2/51/82/3/4, {5.1110)
Development of schoots, to devise means practices standardization of quality P4/51/B1/2, PEDC (WB/
quality assurarce of assessing quality, to To develop indicators of *» Provides a framework for P4/32/B1/2, P1/33/B2 DFID/CIDA/AU
audit monitor work in schools, to good practice/ performancef guality education & links * Links to WB SAid), (5.1/11)
identify/ disseminate goad effectiveness with regard to quality to schoot PTD/profiling b
Target Group practice, & to investigate - courses & services; effectiveness and BTC
MOET, DOET, issues of concern. school staff management; improvement
BOET Schools, ‘ school staff development; « Clear guidelines to staff vs0
Communities <Qutput> organization of learning in for seif-assessment NORAD,
* Quality assurance audit schools; school ethos; + Guidelines for (5.1/8)
assessment; resources; & inspectarate
partnerships (staff/pupils/ + Refinement of National Oxtam
PTA/communes) Standards SCF (France)
<Disadvantages> SCF {UK),
1 » Could be used {5.1/3)
| w prescriptively by officials UNICEF/AUSA
: . id (5.1/4)
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L

Ik

To establish
guidelines for
inspection

Target Group
MOET, DOET,
BOET, Schools,
TTCs

<Intervention Purpose>

* Top review the purpose /
role of Inspaction

s To develop guidelines of

good praciice

To provide training for

inspecticn and advisory

services

To support the process of

change with regard to

schoolfteaching

development and quality

assurance

To optimize use of local

resources to suppori

school-based

management

-

<Qutput>
» |mproved inspaction and
advisory services

TA plus financial support

Review the role of
inspectors and or education
advisers (chanrge
agents/INSET
supporters/monitoring
quaiity) and purpose of the
Inspectorate.

Review ot axisting system
and guidelines to
strangthen inspection and
advisory support

Further to the reviaw,
establish guidelines for
inspection and advisory
services

Establish training for
concurrent inspection and
advisory staff

To improve career structure
for staff

To consider supporting
facilitiesflogistics needed for
efficient implementation of
inspection and advisory
support

s Awareness of school
quality issues and
demands of whole school-
based development

+ More motivated staff and
improved promotion
criteria

4

Linked to INSET
WB/Cycle 3/ & WSD
issues

Priority should be
given to supporting
the pracess of
meeting the demands
of the new curriculum
rather than on formal
assessment of school
facilities.
Participatory analysis
is recommended for
tne whole process in
developing a revised
version of guidefines
involving alt
stakeholders

Linkage to: P1/S3/B1,
P2/51/B2/3/4,
P4/S1/B1/2,
P4/s2/B1/2,
P4/S3/B1, P4/S4/B2

“Cou ntrywide

France
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Pnontlzed Area 2: Improvement of Pre-semce Trammg_rowsmn
e P

P2/S1/B1:

Review of pre-
service provision
to meet long-term
demand

Target Group
MOET, TTCs,
Teachers,

<|ntervention Purpose>

* To review initial teacher
training system with regard
to provision quality
education in schools

<Qutput>

+ iImproved system of
teacher training

* Engendeting closer
finkages with schools &
school practice

Technical Assistance + financial
support to MOET

Review in order to
rationalize PRESET
provision
{national/provincial) to meet
long/medium term demand
To develop long/medium-
term strategic plans with
regard to re-tooling TTCs to
INSET provision

To develop long/medium-
term strategic plans with
regard to impraving
specialistfoptional subject
teacher supply.
Conceptualization of
national compatency-based
standards for the teaching
profession, & hational forum
on potential
benefitsfacceptance
Review employment criteria
for teacher educators (e.g.
relevant school experience)
Assistance o MOET/TTCs
with regard to developing
nationalfindividual TTC
development plans

riterventions:

<Advantages>

+ More optimal use of
graduates assigned to
teaching service

¢ Increased effectiveness of
training

s Better links between

teacher training & schools

» Guidelines to TTCs/ staff
for assessment
procedures

« [Guidelines for
Inspeciorate

+ Refinement of National
Standards

<Disadvantages>

+ Some TTCs may be
abaolished cr their function
transferred to other
objectives.

Adjustment of the
number of trainers
may be necessary
Link in with WB
profiling

Linkage to:
P2/51/B2/3/4,
P4/81/B1/2,
P4/S2/B1/2, P1/83/B2

All regions

PTD DFID/WB,
(5.1/10

BTC, {5.1/5/12)
V50

NORAD,
(5.1/8)

Oxfam (GB),
(5.1/%)

SCF (UK),
(5.1/3)

UNICEF/AUSA
id, (5.1/4)
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51/B2:

Review & revision
of curriculum and
practice

Target Group
TTCs, Teachers,
Candidate s to
TTCs

[ <Intervention Purpose>

* To assist teacher
educators with regard to
upgrading

* To reform tralning
curriculum & practice
conslstent with the
introduction of a new
primary school curriculurn

<Qutput>

* Improved quality of
teacher training

» Engendering closer
linkages with schools &
school practice

GHe
Technical Assistance plus
financial support

Review/revise existing
training curriculum
(emphasis on professional
& pedagogical orientation)
and ensure consonance
with new primary school
curricuium. !
Review existing pre-service |
teacher training provision
with emphasis on teaching
practice & being reflective
practiticners

Programs to upgrade
teacher educators with
regard to teaching
methodologies, assessment
of learning & practical
axparience of the primary
classtoom

Rehabilitation & expansion
of training Facilities (TTCs)
Institutionalization of special
courses to meet needs of
minarity and disadvantaged
groups

<Advantages>

= WMeeting the requirements
of EFA, EDSP 2010

* |mplementation of the new
curriculum

¢ Creation of a more
dynamic and adaptable
teaching cadre

!

* Linkage to: P4/S1/B1
& P4/S2/B1 &
P4/52/B2 & P4/S3/B1

* Cycle 3 Distance

Education

All training
colleges
daaling with
primary lavel
PRESET

PTD DFID/WE,
(5.1/10

BTG, (5.1/5112)
VSO

NORAD,
(5.1/8}

Oxfam (GB),
(5.1/1)

SCF (UK),
(5.1/3)

UNICEF/AUSA
id, (5.1/4)

GOV, (5.2/2/4)
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P2/S1/B3:

Support to in-
service teacher
training in Teacher
Training Colleges

“Reg

* To upgrade teachers to
national standard

* To improve classroeom
practice

* Tc improve supply of

; isadvantage, g i
Technical assistance plus } <Advantages> Linkage io: P4/S1/B1, | All training
financiat support to MOET i Anin-service responsive P4/S2/B1, P4/52/B2, CD”E{gBS (5.110
(TTCs) 1o needs P4/54/B2 de.:allng with BTC. (5.1/512
+ Review existing upgrading | = Better provision of Cycle 3 Distance E%EZE]I—EVQI  (5:1/5112)

system; identify areas
needing improvement with

specialist teachers to
meet requirements of the

Education

VS0

Teachers, TTCs,

<Qutput>

* Supply to meet demand

* Improved training and thus
impraved teaching

regional basis

s Develop a training program
for specialist teachers
linked with specialist
universities

» Establish criterta of good
practice

* Implement TOT courses

+ Provision of resources

technologies)
Attention to
deployment of special
subject teachers
between several
schools to optimize
use

specialist teachers regard to teachers’ rew curriculum NGRAD,
Target Group professional development « Addresses CPRGS and (5.1/8)
| Schoos, <Qutput> » Davelop teacher upgrading EFA goals ! Oxfam (GB),
Teachers, TTCs * Meeting National Standard program plus materials P (5.1/1)
] qualifications » Estabiish implementation |
f * Meeting school demands plan, assessment SCF (UK),
for specialist teachers procedures & certification (5.1/3)
» Establish specialized UNICEF/AUSA
programs for teachers from id, (5.1)4)
minority groups {language, T
gender issues) GOV, (5.2/2/4)
*  Provision of required
facilities
s Increase the number of
TTCs able to pravide
spacialist training
P2/S1/B4; <Intervention Purpose> Technical assistance and <Advantages> Linkage to: P4/S1/B1 All training VSO
* Toimprove the quality of | financial support: * Improved supply of & P4/S2/B1 & colleges UNICEF/AUSA
Strengthen pre- special subject teaching in | *  Review existing system and specialist teachers to P4/S2/B2 & P4/S3/B1 , dealing with id (5.1 /
service training for colleges training for specialist meet demands of new To establish primary level id (5.1/4)
special subject * To increase the number of subjects and avallable curriculum professional linkages PRESET 1 GoV{5.2/3)
teachers special subject teachers resourees ¢ Improved training facilities with specialist .
» To improve the quatity of *  Assess shortfalls and plan atTTCs universities {e.g.
Target Group speciai subjects teachers for future demands on Hanoi, HCM Univ. of
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Prioritized Area 3: Improve

me_nt'o_f Facilit_igs

ement o i

Target Group
MOET, DOET,
BOETs

<Qutput>
« Appropriate resources

Provide workshop for
DOETs & BOETs to
facilitate introduction of new
designs

Development of furniture
procurement system

<Disadvantages>
* Corflicting resource
allocation

% ’:{ﬁ A S ; \ Skl ; gl NI LH s S HRLLLLY B L
P3/S1/B1: <Intervention Purpose> TA plus fnancial support <Advantages> Multi-sector Countrywide WB/CIDA,
« To assist MOET and * Review existing school data | » Securing human Co-works with IRDS (5.1/2)
Reform primary DOETs to establish new in target regions regarding resources for schoof under MOET
school design and design criteria categorized standards of facilities planning & construction Linkage to: P3/51/B1-
construction to meet individual regional | »  Establish minimum planning 2
stardards environmental differences standards « Quality of design &
* Increase education * Needs analysis construction criteria
facilities Reformulation of school standardized and to
Target Group » Improve National Standard design construction criteria match regional
MOET (DOETs, criteria Provide workshop for environment
BOETSs) DOETs & BOETs to *+ Minimum standards
| <Output> tacifitate introduction of established
* Facility design matches new designs
conditions and minimum <Disadvantages>
building standards » Resistance tc
established reformulation of standards
= Conflicting resource
priorities
P3/S1/B2: <Intervention Purpose> TA plus financial support <Advantages> Multi-sector Countrywide WB/CIDA,
« To assist MOET in * National asset inventory « Standardization of school | « Related to P3/S1/B1 (5.1/2)
Design and supply developing furniture & and audit furniture and equipment, Co-works with IRDS 5 5106
of school furniture equipment to integrate with Needs analysis and more equitable and RIED under apan, {5.1/6)
and playground the new curricuium Standards and design distribution MOET NORAD,
egquipment setting + cost analysis (5.1)8)
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P3]Slfé3:

Library
Books/Teaching
Aid supply for full~
day schooling

Target Group
MOET (DCETs,
BOETs)
Communes,
Schools

<fnterven4tionl Pufpose>
» To assist MOET and

DOETs to provide
Teaching & Learning
materials

<Qutput>
+ |mproved school teaching

& learning resources

« Facllitates a reading

cuiture

+ Supports new curriculum

1sagvan

mpl Re

egion/Are

< It

TA plus financial support

Naticnal asset inventory
and audit

Needs analysis + costing
Pravide warkshop for
DOETs & BCETs to

tacilitate introduction of new -

designs
Development of materials
procurement system

<Advantages>

Supports EFA & EDSP
2010 goals
Creates an attractive

learning environment *

Supports teaching

practice .

Consonant with Needs
Analysis & DFID
Stakehoider Anaiysis

. Supplementatlon

through Social
Investment Fund
support

Linkage to P4/S3/B1-
B2 P4/32/B1-B2
P4/51/B1; P&/S1/B1-
B2 P&/S2/B1:
P6/53/B1B2

Rural areas in

all provinces

UNIGEF/AUSA
! id (5.1/4)

Japan (5.1/6)
GoV (5.2/1)
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"F3/S2/B1:

School
construction and
rehabilitation in
disadvantaged
areas

Target Group
MOET(DOETS,
BOETs)
Communes,
Schools

<Intervention Purpose>

¢ School building programs
targeted to most
disadvantaged areas

<Qutput>

* Number of schools/
facilities in remote area
increased

+ |mproved standards of
buildings

= Greater opportunities for
full-day sehooling

" TA plus financial support

Conduct a school mapping
exercise which ascertains
location of satellite schools
to complete primary
schools, and which gives a
complste inventory of
school conditions in terms
of resource availahility
Datermine schaol
renovation strategy
according to needs
determined by mapping
exercise
Implementation of Pilot
Project fintroduction of
community base project
- Seiect of pilot project
site
- Setting up design of
pilot plan
-~ Construction of pilot
schoois
(superstructure by
contractor)
(finishing works by
community where
feasible)
Activities to encourage
community participation in
construction process

+ More equitable provision
of resources

* Expansion of Universal
Primary Education,
meeting EFA, EDSF
2010, CPRGS goals

¢ Provides for development
of a school construction
and facilities renewal
within a wider school
improvement and
effectiveness program

+ Provides greater
opportunity for the
implementation of full-day
schooling for the most
disadvantaged area

+« Accountability of
commune can be
enhanced by community
participatory school
construction

* Transfer of skills to local
communities

* Ownership and

development of

maintenance culture by

communities

<Disadvantages>

+ Political & community
commitment

* Accessihility for
construction

¢ Changing previous
patterns of
donorfconstruction
development

Re

Change of attitude
towards construction
processes &
procedures

Linkage to P3/81/B1-
B2 & P4/S1/B4;
P4/33/B1; P6/S1/B1-
B2 P6/S2/B1;
P&/53/B1-B2

Countrywide
(but stress on
North-East
Region
North-West
Region
North-Central
Coast

Central
Hightand
Mekong Dsita)

Pilot
communes
might be
selscted from
each ragion fo
conduct pilot
project by TA

'
i
;

B i

Al antic
WB/CIDA,
{5.1/2)

WB/DFID/CID
AJAUSAId
(5.1/11)

Japan (5.1/6)

UNICEF/AUSA
id {5.174)

Oxfam GB
(5.1/1)

GoV (5.2/1)
NORAD (5.1/8)

7 ¥auuy / eoday ULy / [ 250y g muawtdopaaag vonnmps (DL 1of wpiSodd 1ioddas wourstg



8¢

sadvantages

nterventions

Pa/s2/B2:

<Intervention Purpose>
* To assist MOET and

TA plus financiat support

Implementation of pilot

<Advantages>

| » RAsduce loss of school

» linkage to P3/51/B1-

B2 & P4/51/B4;

typhoon and

WBICIDA,
{5.1/2)

School DOETs to build and project time to pupils P4/S3/B1; P6/S1/B1- | flood area: Japan, (5.1/6
construction and rehabilitate facilities in - Strategy & selection of | » Expansion of Universal B2 P§/S2/B1; -ﬁoazt é\rea. I apan, (5.1/6)
rehabilitation in typhoon and flood areas pilot project sites Primary Education, P§/S3/B1-B2 Reo?on’ entra
areas prong to . Capam'ty bu||d|ng to local - Design, CDStiﬂg, tender meeting EFA, EDSP Cegtrai,Coast
typhaons and enginearsfcontractors preparation 2010, CPRGS goals Region; SE
flooding - Pilot Proiect + Schools as refuge for Region; Delta
<Qutput> construction - community during typhoaon Araa; Red
Target Group » Durable buildings management/supervisio periods River Delta
MOET (DOETs, * Reduce loss of school time n {superstructure by * Accountability of Mekong River
BOETs) to pupils centractor, finishing commung can be Delta
Communes, works by community enhanced by communrity
Schools where feasibie) participatory school
- Capacity buiiding construction
* Raplication to other sites » Transfer of skills to local
according to funding communities
o Ownership and
development of
maintenance cuiture by
1 communities
: o Technical transfer
<Disadvantages>
» Political & community
commitment
» Resource allocation
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Pa/S2/Ba:

Schooi
construction and
rehabilitation in
urban areas for
full-day schooling

Target Group
MOET (DOETs,
BOETs)
Comrunes,
Schools

<|ntervention Purpose

» To assist MOET and
DOETs to build and
rehabilitate facilities in
urban areas to meet goals
of EDSP 2010

« Capacity building to local
engineersfcontractors

<Qutput>

= Full-day schooiing
expanded in urban area

» Capacity building

TA plus financial support
+ Implementation of pilot
project
- Strategy & selection of
pilot project sites
- Design, costing, tender
preparation
- Pilot Project construction -
managemeni/supervision
(superstructure by
centractor, finishing works
by community where
feasible)
- Capacity building
* Replication to other sites
according to funding

<Advanfages>

* Model pitot school for
replication

* Expansion of Universal
Primary Educatian,
meeting EFA, EDSP
2010, CPRGS goals

* Accountability of
commune can be
enhanced by community
participatary school
construction

« Transfer of skills to Jocal
communities

¢+ Ownership and
development of
maintenance cuture by
communities

¢ Technical transfer

<Disadvantages>

+ Political & community
commitrment

+ Resource ailocation

e

|'s Linkage to P3/S1/B1-

B2 & P4/51/B4,
P4/33/B1; P4/34/B3;
P6/S1/B1-B2
PG/S2/B1; P&/S3/B1-
B2

Major urban
areas

WEICIDA
(5.1/2)
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P3/S2/B4: <intervention Purposa> TA plus financial support <Advantages>
* To assist MOET and * [mplementation of pilot
Schoal DOETs to build and project

construction in
rural areas for full-
day schooling

rehabilitate facilities in
rural areas to meet goals
of EDSP 2010

» Capacity building to local

- Strategy & selection of
pilot project site

- Design, costing, tender
preparaticn

nterventions:

» Provides for development
of school construction
&facilities renawal withir a
wider school improvement
program

+ Model pilot sehool for

« Linkage to P3/51/B1-
B2 & P4/51/B4;
F4/53/B1; P6/51/B1-
B2 P6/S2/B1;
P8&/S3/B1-B2

Rural areas in
pilot
communes
might be
sealected from
each province

WB/CIDA
(5.1/2)

Target Group engineers/contractors - Pilot Project construction - replication
MCET (DCETs, manhagement/supervision s Accountability of
BOETs) <Output> (superstructure by commune can be
Communes, * Fullday schooling in rural contractor, finishing works enhanced by community
Schools areas by community where participatory school
* Capacity building feasible) construction
- Capacity building e Transfer of skills to local
* Replication to other sites communities
according to funding « Ownership and
development of
maintenance cuiture by
communities
» Techpical transfer
<Disadvantages>
« Wouid require high
political commitment
+ Resistance to contractor's
habits
P3/52/B5: <Intervention Purpose> TA plus financial and materials | <Advantages> « Funding support from | Rural areasin |
s (mproved asset support ¢ Maintenance culture Sogial Investment all provinces j
Maintenance maintenance & community | «  Improved asset developed within Fund
Support Systems; maintenance culture maintenance strategy, communities » Linkage to P3/S1/B1-
materialsftool-box managermnent and audit + Supports socialization B2 & P4/51/B4;
and manuals <Qutput=> linked to community P4/S3/B1; P&/S1/B1-
supply » Improved maintenance, participation <Disadvantages> B2 P6/52/B1;
reduced costs, longevity of | «  Selection/development of « Resistance to existing PB/S3/B1-B2
Target Group school facilities/infra material procurement norms
MQET (DOETs, structures system « Resource priority
BOETs) « Maintenance faciitated * Logistical support {e.0.
Communes, through materials/tools maintenance tool box and
Schools manuals)

supply
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P4/S1/B1

Enhanced school

support systems

Target Group
MOET, DOET,
BOET, Schools,

Teachers, Pupils,

Commune

Purpose>
» To support quality
improvemants in primary
schools
+ To meet EDSP 2010/EFA
primary goats

<Qutput>

+ Schooi improvement

« Teaching improvernent

* Improved teacherfteacher
support

+ Closer school/community
relationships

* Improved pupil outcomes
- Attendance
- Experiences
- Equity
- Learning achievement

TA pius financial support

arnmg Processes

Prioritized Area 4. lmprov ng Qualtty in the Classroom Teachers, %umculum & Teachmg -Le
- Pricritize wing Quality Tnthe B T8

Conceptualize schocl
improvement/ effectiveness
issues at all lavels
(environment for whole school
devefopmentf{school poticies!
principles of practicefeducation
refevance to context
needs/decision- making at
local ievelsfinspectorate
suppert/management &
structure for WSD etc)

Review
criteriaf/procedures/school &
staft development/assessment
systems

Establish systems of ‘school-
mutual support' & school
management structure linking
to Schoal Charter/ parents and
the community

Establish a cadre of advisory
suppert staff located at center
schools

Define roles and
responsibilities of advisory
staff and provide certitied
tralning for such staff

Develop management systems
that would enhance
management and use of
resources within the school
support system

Separate advisory support
from inspections and provide
training for inspections
Improve arganization and
operation of BOET offices so
that they best support school
improvement

<A vantages> v

W’

A
Disac

* Provides a holistic
approach addressing both
external and internal
factors to the school
which impact on schoo!
improvement and
effectiveness

* Develops and works
within existing systems
and structures

» Creates a climate for
system level changes and
a positive environment for
staff and school
devslopment

* Enhances government
decentralization policy

+ Motivates staff

<Disadvantages>

* Inherent resistance of the
system

v No quick fix

P1/S3/B2,
P2/S1/B2/3, P4/S1/B2

Cou rywde’. '

but initially
targeting most
disadvantaged
areas

PEDC,
W8/DFIDICID
A/AUSAId
(5.1/11)

BTC {5.1/5/12)
VS0

SCF

NORAD (5.1/8)
Oxfam (5.1/1)
SCF {France)

SCF {UK)
{5.1/3)

UNICEF
(5.1/4)

GOV (5.2/4)
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Certitied
headship& senior
staff training for
school based
development

Target Group
Seniaor school staff

* To facilitate school-based
development

* Tolink school-based
development to
accreditation and career
structure

<Cutput>

+ Improved schools

* Improved school
management

* Improved staff motivation

TA 4ype assistance plus
financial support

Review existing training
programs

Establish a teamy/s (national
and provincial level) to
develop/modify programs
and implement training for
headship

Develop/modify accredited
training programs

Conduct training-of-rainers
Organize the management
of training programs
Monitoring & assessment
plus support systems

<Advantage

» Facilitates teacher &
school development

« Facilitates introduction of
new curricuium

+ Develops recognized
career pathways for
school staff

<Disadvantages>

Important to establish
a cadre of trained
personnel at each
schooi to lead school
& teacher
developmant

Linkage & co-
development with
national & provincial
Educational Managers
Training Colleges &
TTCs

Linkage to: P4/51/B1

Pa/S1/B3

Action researchin
schools

Target Group
Teachers, TTC
trainers

<intervention Purpose>

+ To improve analytical
ability of teachers in
teaching-learning process

» To exchange research
resuits among teachers for
their professional
development

<Qutput>

* |mproved classroom
practice

* Encouragement of teacher
reflection

TA <ype assistance plus
funding

Action research training at
in-service level

Organize outlets for
dissemination of action
research findings
Orientation program for
TTCs, inspectorate,
advisors and heads

<Advantages>

¢ |mproved teacher
motivation and self
development

+ Teacher ownership

« Sharing of best practice

<Disadvantages>
+ time constraints on
teachers

Support system for
teachers is needed
Best practice can be
disseminated
Important is to obtain
a study of the
relationship between
teachers upgrading &
hackgrounds
(presagefcontext
variables} plus
processes leading to
resultant pupil
outcomes

Linkage to P1/83/B2,
P2/51/B3, P4/S1/B2,
P4/S2/81/2

Countrywide
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4/51/B4:
Community based

schoal support
systems

Target Group
School,
Community

* Enhance community

participation with schools

by empowering

communities to participate

in the school deveiopment

process.

Improved accountability by

schools for quality and

equity provision

* Awareness and improved
community capacity to
support
immigrant/nomadic groups

<Qutput>

» Needs of community can
be reflected in education
activities in schools

financial support:

echnical assistance and

Guidelines for community
support systems
Participatory workshops to
invalve school communities
in the echoo! development
process (conceptualization
and consensus building)
Review & guidelines for
supporting
immigrant/nomadic groups
(registration procedures),
education planning &
acceptance at local level

' éAdvahtages>

* More social needs can be
refiected in daily school
education

* Improved awareness of
community to education
issues

» Accountability of
DOET/BOET

<Disadvantages>

« Mobility of
nomadfimmigrant groups
renders local planning
difficult

Linkage to School
Charter {(Education
Law)

invalvement of givil
society organizations
& existing
mechanisms &
aducation councils
Allocation of
resources from
communes may
promote resentment
from communities
Linkage to: P5/S1/B1,
P5/S1/B6, PE/S3/B1

Countrywide

SCF (UK)
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‘Disadvant

= Agsistance to MOET to
monitor INSET
effectiveness at school level
(student outcomes

: Br Utput advantag Inferveéntions:
P4/52/B1: <|ntervention Purpose> TA-type assistance plus ¢ Davelop a cadrs of ¢ Inclusive of all TTCs Provincial levei | BTC, (5.1/5})
* Develop a cadre of in- Materials provided: trainers respansible for to ensure consonance | linking ir with
Trainer-of-trainer service trainers *  Review existing system of updating methodological of approach MOET/EU SCF (UK)
(TOT) programs * Provide updated teaching in-service training (training skills of teachers. Need to link in to EUj | S¥cle 3 (5.1/3)
method and teacher training * Fosters ownership and WB/BTC programs to | Proposals GoV (5.2/3/4)
Target Group curricutum, self<evelopment/ self- ensure consonance of
Trainers <Output> » Develop curriculum and reliance approach
* Skilled INSET trainers training materials geared to Linkage to:
improved classroom P2/S1/B2/3/4,
practice P4/51/Bt, P4/S1/B2
+ Development and
implementation of TOT
program
P4/52/B2: <Intervention Purpose> Mainly Materials + Financing <Advantages> Linkage to: All regions MOET/EU
* Provision of updated support + limited TA: + Practical upgrading of all P1/33/B1/2, {excapt Cycle 3
In-service teaching methodologies * Review of existing distance teachers P4/51/B1, WB/BTC proposals
methodology » Support to MOET INSET education in-service + MOET ownership P2/S1/B2/3, P4/S2/B1 | &eas?) (5-212/3/4)
training programs program program and in-service ' Need to link in to EU/ s.”or't‘ze WE
<Output> training curriculum WB/BTC programs to isadvantaged PTD
Target Group * Improved classroom *  Assist with development of ensure consonance of ?srg;rersnmicl proposals in 10
Teachers, schools practice curriculum and training approach linguistics etc) provinces
» More confident teachers materials. BTC (5.1/5)
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HHE ntio:
P4/S3/B1

Curriculum
development
process

Target Group
Curricuium
Developers, NIES,
Publishers, MOET,
POET, BOET,
TTCs

* To facilitate better
integration of the
management,
development and
implementation of the
curriculum process

<Cutput>

* A curriculum process
more rasponsive to
the needs of its users

TA assistance plus financial support

Review the current curriculum
development process, its strengths and
weaknesses, with particular reference to
the roles and responsibilities existing
between Departments for education levels
in MOET and NIES in terms of
management, developrment, and
implementation of the curticulum

With reference to current revision process,
determine resource needs to complete
development of primary curriculum.
Particular reference needs to be made to
new subject areas (ICT, foreign
languages), specialist subject areas {art,
music, physical education), multi-grade &
bilingual education

Ensure consonance with pre-school &
lower secondary curticulum & reforms
Increase training capacity of the curriculum
unit In order to improve the implementation
of the curriculum at school level and the
integration of the curriculum into pre-
service teacher training programs
Strengthen monitering and evaluation
capacity of the curriculum unit in order to
ensure greater participation in the
curticulum process

Develop capacity within the country to
realize the localization of the curriculum
and adaptation to multi-grade teaching
environmants

Further develop systems initiated under
WB funding to establish new national
standardized pupil assessment procedures
improve assessment by teachers in the
classroom through in-service teacher
training support and suppart to pre-service
curriculum revision

Include within teacher guides, advice to
teachers on methods of pupil assessment

vahta

<Advantages>

* Better co-ordination and
management of the
curriculum process

* Better integration both
within and between
subject areas and
between pre-primary,
primary and lower
secondary to develop nine
year basic education
program

* The potential o be more
participatory and
responsive to needs, both
external and internal

+ Builds on existing systems
and processes

<Disadvantages>
+ |nherent resistance to
change

* Would need strong ‘

MOET support

s Linkage to: P2/51/B1
- B4, P4/51/B2,
P4/S2/B1-B2Z; &
P4/S4/B1-B2,
P1/S3/B2

eglo

s
Countrywi

de

grvenfio
WB (6.1/7)

EU curriculum
materials
development

UNICEF/AUSA
id (5.1/4)

Oxtam (5.1/1)
BTC (5.1/5/12)

SCF {UK)
(5.173)

GoV (5.2/2)
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Quipu

Texthook
publishing, and
distribution

Target Group
Curriculum
Developers, NIES,
Publishers, MOET,
DOET, BOET,
TTCs

<Intervention Purpose>

* To separate textbook
production from curriculum
development

<Qutput>

« Better quality text and
more choice for schools

* Better supply and

distribution of textbooks,

teachers guides, teaching

resources

TA plus tinancial support

= |nitiate a study to examine
the feasibility of opening up
textbook writing and
publishing
{Author/Publishers are
invited to produce text to
prescribed curriculum,
MOET draws up approved
list from which schools
make their choice)

+* Heview existing textbook
production and distribution
mechanisms

i » Competition between

i author groups and MOET
appraisal committee
ensures high standards

» Frees curriculum
developers up for other
activities e.g. training,
working with teacher
training institutions

» Cost savings

+ Compatible with
government policy
initiatives .

» Considerable experience
in other countries in this
area

<Disadvantages>

» Major change from current
practice

» Existing publishers within
the country may not have
the capacity to respond

¢ Policy changes “‘

requiring strong
MOET support

Countrywide

GoV (5.2/
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o
Targeted

P4/S4/B1 <Intervention Purpose> TA plus financial support <Advantages> » Links to pre-primary to SCF (France}
* To develop schooi + Review current initiatives « Builds on existing be established BOETs SCF (UK)
Accessing the readiness programs in and make programs that have been | » Focus on (5.1/3) '
curriculum (School order to prepare children recommendations on the shown to be effective girls/disadvantaged '
Readiness from non Vietnamese feasihbility of scaling-up. + Enhances community children from UNICEF
Program) speaking communities for The review would take into participation in education minority/nomadic
primary education consideration the following: | » Supports government pre- groups
Target Group - Coverage (present and school poticy s Linkage to: P2/S1/B1-
MOET, DOET, <Output> expected) + Addresses EFA, EDSP B4; P4/51/81;
BOET, TTC, e Children are able to - Community participation goals P4/53/B1-B2
Commune, access the curriculum and (staffing) ¢ Links to CPRGS
Families & children are more likely to complete - Access
their schooling [ -limpact <Disadvantages>
- Training » Difficulties in scaling-up
- Costs the programs
- Management
- Links to existing créche
and pre-school initiatives
P4/84/B2 <Intervention Purpose> TA initially plus financial <Advantages> * Addresses EFA, Targeted PEDC,
« Ta develop hilingual s Review current initiatives ¢ Knowledge base exists EDSP goals BOETs WB/DFID/CID
Accessing the education at primary level and make from past and current pilot | » Links to CPRGS Al
Currleulum for children from major recommendations on the programs » Linkage to: P2/S1/B1- AUSA
{Bilingual ethnic language groups teasibility of scaling-up B4; P4/81/8B1, (5.1/11)
education for + Support initiatives to recruit | <Disadvantages> P4/S3/B1, P4/S3/B4 '
ethnic minorities) <Qutput> teachers from ethnic + Recruitment and training UNICEF/AUSA
¢ Children are able to minority groups of teachers could he id (5.1/4)
Target Group access the curriculum and | =  Examine support systems, problematic
MOET, DOET, are more likely to complete print, media, government » Economically may not be
BOET, TTC, their schooling literacy programs that have viable
Commune, the potential to enhance
Families & children language access
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P4/54/B3

Accessing the

Curriculum {fmpact
of the socialization

Process)

Target Group
MOET, DOET,
BOET, Commune

Families & children

ervention Purpose>

* To ascertain the impact of
the socialization process in
the more disadvantaged
areas

<Cutput=>

* Clear policy guidelines
aimed at assisting the
most disadvantaged

TA plus financia! support
* Research study to assess
the implementation of
government socialization
policies in disadvantaged
areas and their impact on
access to and quality of
education
- Review current practice
- Conduct analysis of actual
school funding needs
- Design PA approach to
assess funding ievels
within community to
support education
- Establish guideiines for
policy and practice

<Advantages>

* Would provide data on
how ta better target
socialization initiatives so
that they do not negatively
impact on providing bettar
access to school for
children of the most
disadvantaged

o Linkage to: P5/81/B1,

+ Resistance from
sectors of population
concerhing positive
discrimination with
regards to funding
allogation

= Addresses EFA goals
and CPRGS issues

P5/S1/B14, P5/51/B7

Targeted poor
households,
DOETs,
BOETs

P4/S4/B4

Alternative Basic
Education (ABE)

Target

Commune, schood,

migrants remote
population

I

<Intervention Purpose>

* To provide pupils from
moving populations with
non-formal education
opportunities

<Output>

= Provide pupils with
literacyfinnumeracy & life-
skills

TA assistance + financial

support

+ Review existing ABE
provision and profile

+ Research ABE provisions in
other countries

| '+ Design & pilot ABE program

tor replication

<Advantages>

+ Better educated
population able to access
deveiopment initiatives

<Disadvantages>

* Cost of designing would
not be high, but cost for
actual mobilization is very
difficult to estimate

s Difficulties of
establishing nomadic
migration patterns and
of accessing migrant
groups

o Can be tied-up with
project re primary
school satellite
campus improvement

e Linkage to: P%/S1/B7

Provinces with
more rural
areas, more
immigrant
populations,
more non-Kinh
Population
Further
disaggregated
(i.e. commune,
and district
leval)
information
should be
examined)

UNICEF
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Prioriti

h’ool

“P5/51/B1

zed Area 5: Accessibility to Sc
F3% TR Q RS Sty

Barri

LT,

Financial support

i

kst

o B
Areas with;

Transportation to
schools where
feasible

Target Group
Difficult areas of
access, BOET,
Schools,
Commune

* |ncreased access to
schools

<Qutput>
¢ [ncreased attendance &
reduced drop out

* Needs Analysis and
planned input
* Cost study

*  Cash benefit to local
economy

and CPRGS issues
Enhanced community

services
Linkage to: P1/S2/B2

<|ntervention Purpose> <Advantages> bility and BOETs

» Equitable access to * Review existing * Ensuring access to poorer stability issues will lower incomes NGO
Schofarship, fee education through financial scholarship/ fee system & income groups and need to be addressed | lower 5
exemptions for support criteria for selection helping to achieve (e.g. possible : enrolment PRSP
pupils from poor ¢ Develop a system of CPRGS strategy revolving fund) ‘
families <Qutput> establishing a awarding Addresses EFA goals PEDC,

« Access for poorer income bodies for scholarships/fee . <Disadvantages> and CPRGS issues WBJ/DFID/CID
Target Group groups exemption a {school / + Resentment from sectors Linkage to: P6/S3/B1 AJAUSAId
Poorer households | o Attainment of UPE commune { District- level) of the community PE/S2/B1, P6/S3/B1, {5.1/11)
& pupils. « Reduced drop-out and and means of P4/51/B4
Communes repetition implementation
Schools BOET
P5/81/B2 <Intervention Purpose> Financial support <Advantages> Sustainability and Areas with: NGOs

+ To remove barriers to * Needs assessment * Redressing imbalances stability issues wil! Lower incomes Oxi GB
Provision of access to schooling « Develop a system of concerning educational need to be addressed | Lower 5 1a;n (GB),
learning resources | « To improve pupil learning support opportunity (e.g. possible enroiment {5.411)
for disadvantaged + Establish logistical and revolving fund) WB/CIDA,
children <Output> management support <Disadvantages> CPRGS/EDSP {5.1/2)

* |ncreased enrclment & system » Hesentment from 2010/EFA goal
Target group | attendance rates « Assessment community attainment SCF {UK),
Poorer households | Linkage to: P4/S3/B2 (5.1/3)
& pupils. P8/53/B1, P4/S1/B4, NOBAD
Communes P4/S2/B2; P3/51/B3 (5.1/8)
Schools BOET
P5/51/B3 <Intervention Purpose> Financial support <Advantages> Addresses EFA goals | Provinces with | PRSP

poor
transportation
and difficult
access
preblems
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Current

“ tages T Curemt
Intervention : : isadvaritages. L e e el Interventions
P5/S1/B4 <intervention Purpose> TA support during mobifization <Advantages> » Addresses EDSP Areas with: SCF (UKY
* To enable children to stay | stage plus financial support * Knowledge base exists 2010 & EFA goals and | Lower incomes | (5.1/3)
School Feeding in school longer and * Review current initiatives fram past and current pilot CPRGS issues Lower PRSP
Programs increase learning time and make programs Linkage to: P5/S2/B1, enralment ;
recommendations on the ¢ Provides incentive for P5/S1/87 Lower health | pene
Target Group <Output> feasibility of scaling-up. parents to send children indicators

Poorer students

* improved pupil outcomes
« Reduced dropout rates &

The review would take
consideration of the

to schooi through
community participation

WB/DFID/CID
A

increased completion rates following: + Poverty alleviation AUBAId
- Coverage & community {8.3111)
participation / demand <Disadvantages>
- Access ¢ Increased demands on
- Impact school management &
- Costs arganization
- Management « Community support far
»  Mobilization of communities sustainability
leading to implementation
P5/S1/B5 <Intervention Purpose> TA with financial support <Advantages> Conscnant with GoV Countrywide & | PRSP
* To extend existing ECE * Situational analysis of + Improved learning plans to expand ECE | poorer families PEDC
Earty Childhood provision current interventions envirgnment provision wWBa/ D!'=ID CID
Education * To imprave school *  Planning input and strategy | » Reduction of sibling child Addresses EDSP A /
raadiness design care allowing older 2010, EFA goals and
Target Group s Cost analysis of children to access school CPRGS Issues AUSAId
E"om‘e‘rI househoids | <Qutput> establishing ECE facilities in Linkage to: P5/51/B1, (5.1/11)
puplis. * |mproved school readiness rimary school P4/54/B1, P4/S4/B2 )
Communes . Imgroved efficiency P ’ / UNICERIAUSA
Schoals BOET ¢ (5.1/4)
P5/S1/B& <Intervention Purpose> TA with financial support <Advantages> GoV interventions Countrywide | GoV
* To raise awareness of ¢ Situational analysis of # UPE focus highlighted : Possibie
Education parents toward contiruing current interventions « Issues of opportunity Stakeholder needs i collaboration
awaraness raising primary education ¢ Develop campaign costs brought out addressed i with PRSP and
campaign <Qutput> regarding key targets and Addresses EFA goals PEDC
* Increase access media use and CPRGS issues !
Target Group « Improved efficiency Linkage to: P6/S2/B1,
Parents * More proactive P4/S1/B1, P4/S1/B4,
Communities involvement by parents / P5/S1/B1, B3

community to school
activities
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Shrvar

Eradication of Street

P5/S1/B7 <Intervention Purpose> TA assistance + financial J <Advantages> Major urban NGOs
* To secure rights & access | support i * Most vulnerable groups Children is arsas UNICEF
Re-integrate Street to primary education for ¢ Situational analysis of P targeted precondition to the
Children within street children current interventions consolidation of
Primary Schoal * Planning input and strategy | <Disadvantages> ptimary education
<Quiput> design (alternative * Local resistance to uss of provision by year 2010
Target Group » UPE realization structures to primary scarce resources Addresses EDSP
Street Chitdren » Protection for vilnerable schools) * Possible resistance from 2010 & EFA goais and
children * Cost analysis of local primary schools CPRGS issues
establishing street children Collaboration with
program and protection NGOs
Linkage to: P4/S4/B4
P5/S1/B8 <|ntervention purpose> TA assistance plus materials <Advantages> Addresses EFA, Countrywide SCF (UK),
» To secure access to and financial support + [ntegration and inglusion EDSP 2010 and {5.1/3)
Special Needs primary education for * Situational analysls of of children with SEN into CPRGS goals UNICEE
Education children with disabilities current interventions and society Integration of
and special educational EMIS data Links to CBR strategies for teaching Radda Barnen
Target Group needs programs established <Disadvantages=> and learning that CRS

Special Needs
Children, Families,
Communities,
MOET, DOET,
BOET

<Cutput>

* Enhanced national
capacity in SEN education

» UPE realization

Planning inputs, strategy
design and awareness
raising

Cost analysis
Implementation

* Resistance within
communities and schools

recognize difference
and special needs
required to be
incorporated into all
primary teacher
training

A paraltel system of
special education

facilities may need to

be maintained as
degrees of disability
will reguire different

educational responses
Linkage to: P1/82/B2,
P1/83/B1, P2/SI/B1-4,
P3/8YB1-2,
P4/51/B1/B4,
P4/52/B1-2,
P4/53/B1-2,

P4/S4/B3, P5/S1/B7

EV, (5.1/13)

PEDC,
WB/DFID/CID
A

AUSAId,
(5.1/11)
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interventic

P5/S2/B1 <Intervention Purpose> A assistance + Funding <Ad g Collaboration hetween | Countrywide UNICEF
» To improve school hygiene support » Raise community education and PHC Areas with
Primary health and facilities s  Raview existing school- awareness to hygiene sectors is a key lower health
care in schools based PHC curricular/ iife- issues element indicators
<Qutput> skflls/ facilities activities in e Synergy between Cormnmunity
Target Group » Improved schoo! hygiene Vietnam and other countries education and health involvement essential
School, Students * Improved pupil health *  Develop appropriate sector Addresses EFA goals
& Communities « Improved pupil awareness interventions 1o ¢ Improve school facilities and CPRGS issues
of hygiene issues & needsffindings for girls Linkage to: P3/51/B1
transfer to communities * Assess costing & : » Cross-sectoral synergy P3/S2/B1-B5
implementation strategy P4/51/B4, P5/S1/B5-
B6
P5/52/B2 <intervention Purpose> TA assistance + Funding <Advantages> Co-ordination Countrywide UNICEF

Juvenile protection |

programs

Target Group
Children at rigk

= To protect juvenile from
“soctal evils” that
physically and mentally
harm students

<Cutput>

* Protection of vuinerable
children & care facilitiss
established

support

Situational analysis of areas
of concern and socia!
issues with reference to
disadvantagedfvulnerable
childrenfyouths and current
interventions

Flanning input and strategy
design {awareness,
targeting, legalf care
facilities, education and
training/fife skills) and
alternative structures to
primary schools

Cost analysis of
establishing programs and
protection for children most
at risk

Life skills to vulnerable
children and support
strategies from school and
community

» Provision for marginalized
groups in place

» Involvement of
communities

s Inter-disciplinary approach

<Disadvantages>

| » Possible resentment from
i sectors of the community
on allocation of resources

problems due to multi-
disciplinary approach
Addresses EFA goals
and CPRGS issues
Linkage to: P4/S1/B4,
P5/51/86-B7
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Prioritized Area 6: St

ocialization

ti

iy

rengthening Educational Finance and §

t

ince:and 5 tio

PE/S1/81

Refine budget
processes and
monitoting to
achieve more
optimal budget
distribution (central
— province)

Target Group
MOET, MOF, and
MPI

<Intervention Purpose>

+ Review of new system of
education budget
preparation process for
Fiscal Year

+ Strengthen the budget
monitoring procedures and
tools

<Qutput>
* Streamlined budgetary
system

TA-type intervention
+ Compare and assess
current budget systems in
terms of:
~ Norms
- Compatibility of budget
items between central and
local

- Allocation ctiteria

- Disbursement monitoring,
farensic auditing

+ Assessment of means to
decentralized budgetary
process (long term/medium
term financial planning)

+ Assess means of linking
budgetary aflocation to
outcomes

» Review ways to ensure
equitable budget allocation

s Training, (budget norms,
LTFP/MTFP) for MOET and
decentralization process
{national /provincial)

i

<Advantages>

« Efficient and effective
budget process

* Decentralized financial
procedures established

» Criteria for optimal use of

limited financiai resources

established

<Disadvantages>

* Resistance to financial
decentralization process

+ Resistance to financial
disclosure

i
¢ Lack of clarity o
implementation of new
budget system
» Linkage to: P1/$1/B1-
2, P1/82/B2,
P1/33/B1-2, PB/S1/B2

Central
Ministries and
provincial
levels

DWG
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Qutp

Disadvantages

P6&/S1/B

Decentralized
budgetary
processes

{Province — District

- School)

Target Group
DOET, BOET,
Schools

<Intervention Purpose>

* To facilitate financial
decentralization

* To ensure competency in
use in budgetary
administration

<Qutput>
* Local level response to
educational needs

TA<ype intervention

» Assess actual budgetary
practices with regard to
written rules and regulations

s Assess pilot
decentralization projects
{finance) for problems/best
practice

* Define budget lines items
according to management
and environmental needs
(central, provincial, district,
and commune [evel)

* Enhancement of
communication flows
between all

s Refine disbursement
monitoring and auditing
systems

*  Provide training to
communes, BOET, and
school education officers re
financial decentralization
(policies/regulations)

riterventions.”

<Advantages>

1 » Increased responsiveness
to local needs

« Increased integration and
accountability of funds
ralsed through
socialization

+ Can facilitate school-
based development

<Disadvantages>

+ Possible resistance to
disclosing financial
infermation

« |ncreased possibility for
fraud

Political commitment
to decentralization
Requirement for good
monitoring of systems
Socialization policies
can be hetter
integrated

Linkage to: P1/52/B1-
2, P&/51/B1

Countrywide

DFID Study for
W8

Oxfam (GB)
{5.1/1)

UNICEF/AUSA
id (5.4/4)

NORAD (5.1/8)
JICA, {5.1/9)
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P&/S
Institutionalization

of “Socialization in
Education”

Target Group
MOET, DOET,
BOET, Commune,
School, Parents,
Social
organizations
{Trade Union,
National Frontier,
Women's Union,
etc)

<Intervention Purpose>
» Clarification and promotion

of socialization for all
stakeholders

<Qutput>

» Stakeholders understand
socialization

* impact study on the
“Socialization of Education

T
TA with follow up fund for
piloting/ dissemination

Review related policy,
regulations and manuals
related to the “Socialization
in Education, and revise
them if necessary
Clarifying roles and
responsibilities of
stakeholders

Set quantitative and
qualitative indicators/
targets of socialization
Collect examples of best
practice

Develop
guideline/guidebook
Awaraness raising
campaign

Training regarding
promation of *socialization”
in education

Impact of socialization
assessed.

<Advantages>

+ Optimal use of limited
financial resources at all
levels

<Disadvantages>

+ Potential adverse effect
for pupils from poorer
households

Poorer groups should
be protected from
adverse effects of cost
sharing practices”
Financial accountably
needs to be ensured
Involvement of social
organizations in the
institutionalization
process

Linkage to: P1/S1/B1,
P5/51/B6, P6/S1/B1-
2, PBIS2/BY

A Study on

Socialization
by MCET
{institute for
Education
Development)

Oxfam GB
(5.1/1}

EU (5.1/13)
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[ Pe/S3/B

Biock grants for
schools

! Target Group
! Parents, School,
Commune, BOET

+ To provide block grants to
primary schools to mateh/
support on propoertional
basis community funding

= To strengthen fund—aising
capacity of schools

<Qutput>

» Primary schools will be
able to secure additional
financial resources for
school improvement

TAAype intervention with fund
for block grant

Development of criteria and
procedures for block grant
implementation

Awareness of availability
Assistance

<Advantages>

« Facilitates schoopl-based
deveiopment

+ Targets financial
resources to areas of
need

+ Opens up a channel for
change

¢ Fosters ownership and

self-development

<Pisadvantages>

« Potential adverse effects
for those pupils from
poarer household

Collaboration with
local self-help
activitles

Financial
accountability an
important pre—requisite
Matching could be in
kind

Linkage to: P4/31/81%,
P4/51/B4, P&/S1/B2,
P&/S2/B1, PE/S3/B1

P6/S3/B2

Cost/ effectiveness
analysis of school
investments and
expenditures

Target Group
Parents,
Commune,
District, Schools

<|ntervention Purpose>

» To identify criteria for
effective budgeting to
realize maximized outputs

<Qutput>
» Best practice budgeting

TA for the research

Design and conduct
rasearch

Reporting and sharing
outcomes

<Advantages>

+ Improved school
budgeting which can be
tailored to local needs

* [ncreased involvement at
local level

» Provides information to
local officers regarding
financial budgating

Case studies which is
variable orientated
Linkage to: P&/S1/BZ,
P6/S3/B2
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