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1. Coverage of the Education System

1-1  In case of village, please put number of pupils according to the time of journey from their home to
school.

Time of journey No. of pupils |
| Less than 30 minutes ' '
| From 30 to 60 minutes
From 1 to 2 hours
‘| More than 2 hours

1-2  In case it takes more than two hours in 1-1, please choose or describe the obstacles of the traveling
environment. Select only one. '

(A) Because the straight distance from school to home is too far.

(B) Because there is a thick forest/a jungle on the way to school.

{C) Because there is no bridge to cross the river.

(D) Children choose other school because the school nearby is inferior.

(E)) Any other ( S . )

1-3 Please indicate the number pupils who travel to the school by each means below.

Means of travel Number of
pupils

On foot

By bicycle

By bus -

By animal

By boat

Others (specify) -

HT-1
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2. Internal Efficiency of the School System

21 Enrolment in 2001

Standard Male Female
Std 1
Std 2

- 8td3
Std 4
Std 5
Std 6
Std 7

2-2 Enrolment in 2000

Standard Male Female
Sid 1 :
Std2
Std 3
Std 4
Std 5
Std 6
Std 7

2-3 The number of registered pupils by age on Jénuary 1*, 2001 .

Number of Std, 1 - 7 pupils by age
Age Std.1-7
: Male Female
7 years old
8 years old
9 years old
10 years old
" llyears old
12 years old
: 13 years old
14 years old or more

Number of 7 years old in Std. I

Age Std.1
Male Female

7 years old

2-4 The number of pupils repeating their grade in 2001. (same grade in 2000 and 2001)
' : Male Female

Std 1
Std 2
Std 3
Std 4
Std s
Std6
Std 7

H1-2
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2-5

26

.27

The number of pupils who dropped out of the school in 2000,

~ Male Female
Sid | '
Std 2
Std 3
Std 4
Std 5
Std 6
Std 7
The number of pupils completed Std. 7 and went on to lower secondary school.
Male Female
The number of pupils completed Std.7 in 2000 '
The number of pupils who went on o lower secondary school {public) in 2001
The number of pupils who tool $td.7 exam and those who passed among them in 2000,
' Male Female
The number of pupils who took Std 7 exam.
‘The number of pupils who passed Std 7 exam.
The number of pupils who are not literate in Std 5-7 in 2001
: Male

The number of pupils who are not literate in Std. 5 -7 in 2001

Please select most common reason why these pupils find out in 2-8 are not literate. (Tick one.)

Female T

Insufficient teaching A
Poor academic capacity of pupil B
Lack of school facilities and/or teaching materials C
Lack of teachers D
Others (specify) E

HT-3
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Educational/Physical and Financial Resource

3-1 Land .

Demarcation Status Total Land Usage (rd)
Area (ni) Building Sports Fields Garden Other
Total :
Land demarcated - |
Lad undemarcated
3-2 Classrooms _
Condition Construction Material Year of Number of rooms
(tick one ¥V ) (tick one ¥ ) Construction
: : Semi-Per Class Staff | Other
Good | Poor | Bad | Permanent | manent | Temporary TOOMS | TOOMS | rooms
Building |
Building 2
Buiiding 3
Building 4
| Building 5
3-3° Toilets _ _
Condition Construction Material Year of Number of Pit
(tick one ) ' tickoney ) - - Construction holes
Good | Poor | Bad Permanent | Semi-Per | Temporary Male | Female
manent
Building 1 )
Building 2
Building 3
Building 4
Building 5
3-4 Staff Houses
Condition Construction Material Year of Number
(tick v ' tick one Construction | of Houses
Good | Poor | Bad | Permanent | Semi-Per | Temporary
manent
Building 1
Building 2
Building 3
Building 4
Building 5
Type of Conditions

Good: Good shape and structurally safe (for foundation, walls, roof structure, beams), no repairs needed.
Poor: Buildings to be repaired (should be with good foundations and structure at least)
Bad: Buildings to be replaced.

HT4
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3-6

3-5 No. of Streams

STD 1

STD 2

STD 3

STD 4

STD 5

STD 6

STD 7

No. of Streams

No of Period per
Week.

Ne. of Textbooks

STD 2

STH 2

STD 3

STD 4

STD 5

5TD &

STD 7

Mathematics

English

Kiswaghili

Science

Skill Studies

Social Studies

No. of Teachers’ Guides

STD 1

STD 2

STD 3

STD 4

STD 7.

Mathematics

STD 5

STD 6

English

Kiswahili

Science

Skill Studies -

Social Studies

No. of Syllabi

Mathematics

English

Kiswahili

Science

Skill Studies

Social Studies

HT-5
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3-9 Number of Furniture

No. of No. of No. of No. of No. of
Desks Tables Chairs Blackboard | - Cupboards

2 pupils - 3 pupils

. 3-10 Availabilify of Basic Servicesi _ _
(Please write “A” if the service is available, and “N” if the services is not available)
Lunch Clean Water* First Aid Sports Ground

* The definition of clean water here is either tap water or deep well.

3-11  What is the most common disease among pupils ? (Tick one)

Malaria

A
Diarrhea B
Bitharzia C
Others D
3-12 School Finance
Please put the amount of income from January to December in 2000 by categories.
Income {Tsh.)

Balance at the beginning of theYear
Contribution  (UPE fee)

Donation from the Community

Income Generated by School
Others
TOTAL INCOME
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4, Educational/Human Resources

4-1 What is the highest level of education you have completed? {Tick one.)

4-2  How many years have you been a school head teacher ?

4.3 How often is your school inspected ? Tick one.,

4-4  Please put the number of staffs according to their position and qualifications.

4-5  Among teachers of Grade B and C,'how many teachefs have receive

4-6  Average (approximate) teaching experience of teachers in years,

_ Degr" ee
Diploma
Grade A
Grade B
Grade C
Years
| Once a year " - A
Once every 2 years B
Once every 3 years C
Once more than 4 years D
Never E
Male Feinaie
Teachers(Diploma)
. Teachers {Grade A)
Teachers(Grade B) ,
Teachers(Grade ()
Non-teaching staff
d in-service training ?
Male Female
By distance training
By residential training
Years
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5. Out of School Children

5-1. Reason for not going to school:-

A5-9

Please select the three biggest reasons you think for qmttmg or not going to school(among A to P and

enter them below.

REASONS

{A) Economic Reason

His/her parents could not pay school fees.
He/she had to work to help parents., etc,

(B) Too Many Children

‘| He/fshe has too many brothers or

gisters.,ete.

(C) Problems caused by

parents

He/she was abandoned by hlslher parents.
His/her parents have divorced.
His/her parents have died,, etc

(D) Children’s Sickness

He/she is sick. -

(E) School’s Location.

School is located too far, or located in the
place which is difficult to access.

(F) Inadequateness of School
Facilities '

There are no sufficient classrooms,
toilets., etc,

() Teacher’s Quality

Teacher is not eager to teach.
He/she does not iike teachers at school.
ete.

(H) Teaching Content. Teaching content at school is too dlfﬁcu.it
Teaching content at school is not
interesting. o
ete.

() No benefit There is no benefit to be gamed by
completing primary education since there
is not any job after that, or there is no

—— secondary school nearby.

(J) Marriage He/she got married.

(K) Pregnancy She get pregnant.

(L) Cultural Reason Traditional customs hinder children to go

to school.

( M )Children's' Laziness/No
interest

He/she does not like to study. etc

(N) Parents’ no Interest

Parents pay no interest in their childrens’
education. ,etc.

(O) Problems by School

School  does not  have
rooms/teachers. '

School does not have enough facilities and
the facilities are not attractive.

Teachers are very strict.

enough

(P) Other Reasons (specify)

HT-8
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5.2 Which area of knowledge/skills do you think would benefit those children ? (Tick one.)

Writingfreading

Arithmetic knowledge

Enowledge/skill of business

Knowledge of agriculture -

Vocational skills

Others (

= | D QW (>

5-3  Where could these knowledge / skills be taught ? (Tick one.)

In primary schoal

| At home by parents

At complementary school

others(

)

olalo|s|

5-4 If you choose (C) in question 5-3, what time of the day can those children go to school ? (Tick one.)

In the morning A
In the afterncon B
In the evening C

5-5 Interaction between School and ¥amily: Does your school take any measures to encourage

out-of-school children and their parents to send their children to school? (Tick one.) -

| Organize regular meeting with community to discuss how
to reduce out of school children.

Offer school lunch program

Organize attractive activity to pupils not to drop-out such
as equipping sports facilities/ school band,

Try to obtain enough teachers and offer good teaching,

Others(specify: :

mo| owl »|

No effort is being made.

T

HT-9
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1. Coverage of the Education System

1-1 Please indicate the number of children below in your viﬂége/mtaa.

Male -| Female

(A): The number of 7 year- olds in your village/mtaa,
{B): The number of 7 year-olds enrolled in Std. 1 from your vﬂlage/mtaa

(C): The number of children {of any age) enrolled in Std 1 from ydur
village/mtaa,

(D):The number of 7-13 year-olds in your vﬂlagelmtaa
(E): The number of 7-13 year-olds enrolled in Std. 1-7 from your vﬂlagglmtaa

(F): The number of children( of any age) enrolled in Std. 1-7 from your,
village/mtaa.

Wz®=0, MzE@ =@

12 Please put the number of aduit below in your village/mtaa.

M.ale Female | Total

(H) The number of adults (older than 14 years) in your village/mtaa.
(D The number of adults (older than 14 years) who are illiterate.
(J) The number of the illiterate adults who attend adult classes.

= (D =z Q)



AB-13

1-3 Is there any adult education class in your village/mtaa ?  (tick one)

Loves | ne |

If no, which is the main reason of not having adult class for illiterate adult in your

- village/mtaa ? (tick one)

No specific reason. A
There are no teachers. B
There are no adequate facilities nor materials. C
Others ( - D
. : : )
If yes, which is the main problem for illiterate adults not attending adult classes. (tick one)

Opening time of the adult class is not suitable. : E

They have so many work to do and that they don’t have time to | F

study. : :

They have no interest. ' ' g o G

Others( _ - o H

1-4 Please select the most necessary assistance for illiterate adults to become literate. {tick one)

Establish adult education class in the village/mtaa.

Provide enough teachers for adult education class.

Provide adequate facilities for adult classes.

Provide enough réading materials.

Open adult education classes in convenient time.

Provide distance education
Others (

Q| = R Ol @
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5. Out of School Children

Reaaona for not going to school .
5-1 Please write down the number of responses for each reasons following the registration form of children in

your village/mtaa. Then select the three biggest reasons for quitting or not going to school (among AtoP)

and enter them below.

REASONS NUMBER
(A) Economic Reason Histher parents ¢ould not pay school fees,
He/she had to work to help parents., ete.

{B) Too Many Children He/she has too many brothers or sisters., etc.
(C) - Problems caused by | He/she was abandoned by his/her parents.
parents ' . His/her parents bave divorced.

- : His/her parents have died., ete
(D) Children’s Sickness He/she is sick. o
(E) School’s Location. School is located too far, located in the place which

: is difficult to access.
(F) Inadequateness of School | There are not sufficient classrooms toilets., ete.

Facilities
{G) Teacher’s Quality Teacher is not eager to teach
' ' He/she does not like teachers at school. etc.
(H) Teaching Content. Teaching content at school is too difficult.
| Teaching content at school is not mterestmg
: . etc.

(D No benefit There is no benefit to be gamed bv compietmg

primary education since there is not any job after
: : that, or there is no secondary school nearby

{J) Marriage : - | He/she got married.

(K) Pregnancy She got pregnant. o

(L} Cultural Reason Traditional customs hinder children to go to'school.

{M) Children’s Laziness/No | He/she does not like to study. Etc

interest 3 ” -

{N) Parents’ no Interast Parents pay no interest in  their childrens’
education. ,ete. -

(0) Problems by School School dees not have enough rooms/teachers.

School does not have enough facilities and yhr
Facilities are not attractive.
Teachers are very strict.

{P) Other Reasons (specify)
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6-2 Which area of knowledge/skills do you think benefit those children ? (Please tick ¥ one)

Writing/Reading
Arithmetic Knowledge
Knowledge/skill of business
Knowledge of agriculture
Vocational skills

Others (

)

ol Hwi gl =-]

5-3 Where could these knowledge / skills be taught ? (Please tick v one)

In primary school

At home by parents

At complementary school
others (

»)

lell@is=t g

5-4 If you choose c) in question 5-3, what time of the day can those children go to achool?
(Please tick ¥ one)

In the morning
In the afterncon
In the evening

O [

Interaction between the community and school .

5-6 Does your village take any measure to encourage out of school children and their parents to send their

children to school ? Please select one,

A) QOrganize regular meeting with school to reduce out of children.
" B) Support school lunch programme.
C) Help out of school children by subsidizing/providing school contribution.
D) Offer complemeﬁta.r'y education.
E) Others (specify)
F) No effort has made,

V-4
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6. Community Related Factors

Basic Information of the Community

6-1 Indicate the poﬁulation of the village/mtaa.

_ ) Pooples
6-2 Indicate the number of households in the village/mtaa.
Households
6-3 Indicate the number of schools/institutions by type in your village/mtaa?
Non-formal Pre-school Private Secondary School Folk Others
Education Primary " : : Devt
Institution School Public \ Public Private College
{(O-Leve) | (A-LeveD
Madrassa | Others : N

6-4 Indicate approximate percentagé of houses with electricity in the village/mtaa.

6-5 Indicate approximate percentage of houses with telephone in the village/mtaa.

%

%

6-6 Indicate the approximate percentage of the cccupation group according to the following categories. ( total

amount should be 100% in each village/mitaa).

Agriculture Manufacture Service
% % %
Example: .

Agriculture: farming, fishing, herding, ete.

Manufacture: bakery, shoe maker, factory, ete.

Service: merchant, restaurant, hotel, office worker, banker, etc.

67 Do the people in the village/mtaa have access to adequate public health service? (tick one)
Everybody Majority Half Less than Few
(5) {4) 3 half (2) (1)
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Impact of Marital Status of Parents

6-8 Inwhich type of families is schooling of children more negatively affected? (tick one)

Polygamous Monogamous No negative impact -
by marital status

Attitude to Education by the Community

6-9 How far do people in the village/mtaa expect for education ? (please tick one)

Very high | High Moderate Low Very Low
(5) CY (3) (2 (1)

6:10Are people in the village willing to make effort by themseives to improve the quality of education service ?

(please tick one)

Very high High Average Low Very Low
(5) (4 (3} (2 o))

6-11 Indicate the level of participation of people in the village/mtaa to the school activity. (Please tick one)

Very high High Moderate Low Very Low
(5 {9 (3) (2 (n

6-12 How do people in the village/mtaa describe the capacity of school committee mermbers to monitor

teaching and learning in the primary schools. ? (Please tick one)

Very high High Moderate Low Very Low
(5) @ 3 @ )

Effort Made by the Community

6-13 Select from the list below some of the efforts to make children to attend school,

{You may select more than one)

a) Provision of accessible and safe water

b) Provision of medical/health services

¢} Provision of shopping facilities at school

d) Provision of lunch at school

&) Monitering of school attendance by the community

f)  Enforcement of the bye'iaw in respect of compulsery schooling
g) Enhancement of school-ecommunity relationship

h) Others

i) No effort has made.




Example Sheet for Registration of School Aged Children
Registered Name of Children Name of Head of Family | Age | Sex | Ifhe/she | Gradein | Reason
date : goesto | which for not
schoolor | he/she | studying
not study at achool

8T-9Y



Reason for not going to school:

REASONS

{A) Bconomic Reason

His/her parents could not pay school fees.
He/she had to work to help parents., ete.

(B) Too Many Children

He/she has too many brothers or sisters.,etc.

(C) Problems caused by parents

He/she was abandoned by his/her parents.
His/her parents have divorced.
His/her parents have died., etc

(D) Children’s Sickness

He/she is sick.

{E) School’s Location.

School is located too far, or located in the place
which is difficult to access,

(F) Inadequateness of School
Facilities

There are no sufficient classrooms, toilets., etec.

(G) Teacher’s Quality Teacher is not eager to teach.

He/she does not like teachers at school, ete.

(H) Teaching Content. Teaching content at school is too difficult.

' Teaching content at school is not interesting.
etc.

(I) No benefit There is no benefit to be gained by completing
primary education since there is not any job after
that, or there is no secondary school nearby.

(J) Marriage He/she got married.

(K) Pregnancy She get pregnant. .

(L) Cultural Reascn Traditional customs hinder children to go to school.

( M )Children’s’ Laziness/No
interest )

Helshe does not like to study. ete

(N) Parents’ no Interest

Parents pay no interest in their childrens’
education. ,etc.

(0) Problems by School

School does not have encugh rooms/teachers.
School does not have enough facilities and the
facilities are not attractive.

Teachers are very strict.

(P) Other Reasons (specify)

AB-19
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1. INTRODUCTION

Cufrently the Tanzanian Government carries out Local Government Reform, which requires
decentralisation of educational administration, institutionat building of the education sector at district level,
and educational micro planning at district level. Responding to the educational policy of the Tanzanian
government and the ongoihg Education Sector'Development Programme (EdSDP), Japan Intemnational
'Cooperatior'l Agency (JICA) decided to support the Tanzanian Government in carrying out School Mapping
_and Micro Planning for approximately 30 districts using a participatory approﬁch, with the purpose of
obtaining fundamental information on basic education, formui.ating district educational plans, and also
building institutional capacity of districts, In this conlext, three municipalities in Dac Es Salaam and 14
districts have already been school mapped and the micro pianning workshops were held. In continuing the
School Mapping and Micro Planning excrvises, the JICA Siudy Team will sub-contract a Tanzanian

Consultant (hereinafter "the Consultant™) according to the following terms of reference.

2. OBJECTIVES

The objectives of School Mapping and Micro Planning are to obtain the necessary information and data
related to basic education, and to formulate the strategic educational micro planning for the targeted
districts, as well as to strengthen institutional capacity of educational administration of the targeted district
governinents through active participation of district and ward officials and community leaders in School

Mapping and Micro Planning exercise,

3. TARGETED DISTRICTS
The following sixteen districts are targeted for the School Mapping and Micro Planning:

1. Karatu, 2.Mbulu, 3.Njombe, 4 Bukoba(urban), 35 Muleba, 6.Kigoma(urban), 7.Sumbawanga(urban),
8.Maswa, 9.Si:igida(urban), 10.Nzega, 11.Pangani, 12 Rombo, 13.Mwanga, 14 Bukombe, 15.Arumeru,
i6.Moshi(rural) '

4, PARTICIPANTS FROM THE DISTRICTS

Each local authorities is required to assign 7-10 district officers from education related sector
for School Mapping Technical Committee.. In addition to the members of Techmical
Committee, the Ward Education Coordinators (WECs), Ward Executive Officers (WEQ)s,
Village/Mitaa Leaders (sometimes teachers when the assistance is necessary) and Head
Teachers will play important roles in the exercise. Please refer to APPENDIX 1 for the
participants of the each activity,
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5. TEAM ORGNIZATION
A part from the panticif)ants in the district, Ministry of Education and Culture/the JICA Study Team assign

the following team of staffs to support School Mapping and Micro Planning. Conceptual Organisation chart
for School Mapping and Micro Planning is shown in APPENDIX 2,

1

Project Manager

- - 16 facilitators

- Data Analysis Engineer
- 8 Data Entry Clerks

- 2 Editors -

- -2 Editing Secretaries

8. OUTPUTS and DEADLINES

The follom’ng outpuls are required to submit to MoEC/ the JICA Study Team By the deadline shown
below, ' '

Schotl Location Map (1 original for each target district)) November 13"
Schools Profile (8 copies for each tareet district)’ . __*_December 8"
Draft School Mapping Report (6 copies for each target district) . - December 8%

- 8chool Mapping Report (8 copies for each target distri_ct‘) - Jzinual‘y 8"
Micre Planning Repoﬁ {8copies for each target district) __January 8"

The facilitators must submit the following outputs to the Project Manager by the deadlines shown below.

School Location Map (1 original for each target district)) : November 6™ .
Draft School Mapping Report (hard copy and electric file of the text part)' . becembcr 7"

School Mapping Report {hard copy and electric file of the text paﬁ) December 28™
Micro Planning Report (hard copy and electric file) December 26"
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" PROCEDURE IN CARRYING OUT THE STUDY

(1} Overall Preparation

The project manager will train facilitators on the technical and logistical aspect of school mapping in

the training workshop for facilitators,

(2) School Mapping Fieldwork

The project managet is responsible for the scheduling of facilitators’ work, overall supervision of

facilitators’ work and communication between facilitators -and the JICA "Study Team during

~ School/Mapping, and will give riecessary advice to facilitators or take action if problems arise.

The facilitators are responsible for the following activitics carried out in the district,

Task of the each actor during School Mapping Fieldwork (in each district)

(2-1) Sensitisation Seminar at District: 1 day at each targeted district

(2-2) Training Workshop at District: 3 days at éach targeted district

(2- 3) Training Workshop at Ward: 2 days in every ward in the distnict

(2- 4) Data Collection: 10~15 days in every ward in the district

Each facilitator will carry all the completed unStlonIl&lrf:S to Dar Es Salaam and
submit them to the Project Manager, so that the data in the questionnaires can be
entered into computer and analysed by data analysis engineer and data entry clerks.

At the end of each of the above activities (2-1), (2-2),(2-3),(2-4), facilitators should
write a report and fax to the Project Manager.

The facilitator together with DEQ will conduct a Sensitisation Seminar to explam the
up-coming School Mapping and Micro Planning exercise to the respective district.

The_fcilitator together with DEO will conduct a training seminar for the member of the
Technical Committee and WECs/WEOs. :

The facilitator together with the Technical Committee will superwsc and monitor the Trammg
Workshops at Wards.

WECS/WEQs = will train data collectors (Head Teachers Village/Mitaa Lcadcrs and
sometimes teachers who assist Village/Mitaa Leaders. )

The facilitator together with the Technical Committee will supervise and monitor the whole
process below. _

WECS/WEOs will supervise and moniter the data collection at their wards.

Data Collectors (Head Teachers, Village/Mitaa Leaders and sometimes Teachers who assist
Village/Mitaa Leaders) will fill the gquestionnaires and submit the completed ones to
WECS/WEQs,

WECs/WEOs will check the submitted questionnaires, and if necessary, etum them to data
collectors until they submit the appropriate ones.

The Technical Committee will check the submitted questionnaires, and if necessary, return
them to WECs/WEOs and data collectors until lhey submit the appropriate ones.

DEQ will check the submitted questionnaires and gwc ﬁnak approval.

~ The participants for each of the above activitics arc shown in APPENDIX 1.

()

Data Consolidation
The data analysis engineer will supervise the work of the data entry clerks and will produce the data
tables, and distribute them to each facilitator in completing the task.

The data entry clerks will enter the data following the instruction given by the data analysis

engineer.
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{4) Production of School Mapping Report and Schools Profile

- The project manager is responsible for necessary logistical arrangement for the production of School

Mapping Reports and Schools Profiles, and supervision and coordination of this process.

- The project manager wilt produce Schools Profile for. each district using the data tables produced in

(3).

- Each facilitator will receive data tables from the data analysis engineer and write a Draft School

Mapping Report. Two copics of the Draft School Mapping Report must be submitted to the JICA

Study Teani before the Information Sharing Seminar (both in hard copies and electronic file), and

four copies must be submitted to the target district during the Information Sharing Seminar,

- Each facilitator will revise the report based on the discussion in the Information Sharing Seminar, if

necessary, and pfoduce Final Schoo! Mapping Report.
- The data entry clerks will support facilitators in typing the repotts. . _
- The editors will review and edit the text part of the Draft School Mapping Reporst and Final School

Mapping Reports produced by facilitators, and combine them with data tables produced in (3} to

produce Final School Mapping Report for each district.

(5) Micro Planning Training Workshop . .
- The proigct manager is responsible for logistically organising the Micro Planning Training

Workshop including preparation of a suitable conference room that can accommodate 70 persons,

The workshop will be held in Dar Es Salazm for 10 days. The trainees will be 16 facilitators and 32

district officers, while the trainers will be a few members from MoEC and the JICA_ Study Team.
- The facilitators, DEOs and DPOs are required to attend the Micro Planning Training Workshop.

{6 Information Sharing Seminar / Micro Planning Workshop

- The project manager is respensible for overall supervision of facilitators® work and communication
between facilitators and the JICA Study Team during Micro Planning, and will give necessary
advice o facilitators or take action if problems arise.

~  The facilitators arc responsible for the following activities carried out in the district.

Task of the each actor during {nformation Sharing Seminar / Micro Planning Workshop

(6-1) Information Sharing Seminar: 1 day at each target district
- The facilitator together with DEQ will prepare and organise an Information Sharing Seminar

to present the Draft School Mapping report to DC, DED, Technical Committee, Counciilors,
WECS/WEQs.

(6-2) Micro Planning Workshop: 10 days at each targeted district

- The facilitator together with DEO and DPO will organise and facilitate a Micro Planning
workshop.

- All participants (members of Technical Committee and other participants) will formulate
district education plan.

The participants for each of the above activities are shown in APPENDIX 1.
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{7y  Production of Micro Planning Report

- The project manger is respousible for necessary logistical arrangement for the production of Micro

Planning Reports, and supetvision and coordination of this process.

- Each facilitator will summarise the results of the Micro Planning Workshop and prepare a Micro

Planning Report following the instruction given during the Micro Planning Fraining Workshop.

- The data entry clerks will support facilitators in typing the report.

- The editing secretaries will review and edit the Micro Planning Report submitted by the facilitators.

All the above work will be carried out in accordance with the attached work schedule in APPENDIX 3.

8. CONTENTS OF QUESTIONNAIRES

The main instrument used b collect data is questionnaires that are designed to capture

information which comprises the following six categories.

@

@

Coverage of Education System

This section deals with the information on coverage and accessibility to school.

Internal Efficiency of Sch ool System
This section aims to measure the efficiency of each school looking at indicators
such as promotion rate, repetition rate, drop-out rate, completion rate, resuit of

Primary Leaving Examinatibn, and others,

Educational/Physical and Financial Resources
This section aims to identify the availability and adequacy of school facilities,

equipment, textbooks, syllabi, teachers guides, services and finance.

Educational/Human Resources
This section aims to identify the availability and adequacy of human resources

examining the teacher’s qualification, teacher workload and experience.

Out of School Children
This section aims to identify the percentage of children in the village/mitaa
currently out of school and find out their reasons, and possible measures © be

taken to provide opportunities to those children to study.

Community Related Factors
This section aims to identify indirect factors which affect education in the
community level such as community environment, family perceptions/attitudes

to education, etc.

In order to capture the above information, two types of questionnaires are prepared,

“Questionnaires for Head Teachers” and “Questionnaire for Village/Mitaa Leaders”,

Composition of each questionnaires is as follows,
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Questionnaires for Head Teachers:
COVER PAGE (HT-0)
Coverage of Education System(HT-1)
Internal Efficiency of School System (HT 2, H'I‘S)_
Educational/Physical and Financial Resources (HT'4, HT-5, HT'6))
Educational/Human Resource (H'1*7)
Out of School Children (HT'8, HT9)

©ee e

Questionnaires for Village/Mitaa Leaders:
COVER PAGE (V-0)
. Coverage of Education System (V-1, V-2))
®, Out of School Children (V-3, V-4)
®. Community Related Factors (V-5, V-6)

i. IMPORTANT POINTS IN COMPLETING QUESTIONNAIRES
(1) Questionnaires for Head Teachers

The Head Teachers will be provided with the .“Questionnaires for Head Teachers”,
To fill the questioné inItem 1-1 and 1-3 on HT 1, Head Teachers should request teachers for
each stream to head count the number of pupils according to the categories and later sum up

those numbers to have the total number at their school.

It should also be added that in filling certain part of questionnaires the Head Teacher can

hold discussion with School Coramittee, Assitant Head Teachers, Teachers and pupils.
(2) Questionnaires for Village/Mitaa Leaders

The Village/Mitaa Leaders will be provided with the “Questionnaires for Village/Mitaa
Leaders”, “Example Sheet for Registration of School Aged Children” and a notebook. The
Village/Leader will make tables in the notebook referring to the “Example Sheet”, then
register all school-aged children in the village/mtaa into the notebook, by interviewing each
child or the parents. It could be done by visiting each household or by holding the meetings
with parents, etc. Filling the category of reasons for not studying at school, one reason from
the table “Reasons for not going to school should be selected for each out-of-school child, and
should be written with that roman capital character. IT IS IMPORTANT for Village/Mitaa
Leaders to register all children and describe their status of schooling and menitor their
status in every 6 months. In case the children’s’ population is too large and the village leader
can not get enough information by him/herself, the village leader should request Kitongoji
and Balozi to collect sufficient information. The notebooks should later be utilized by the
community in order to encourage/support out of school children to get educational

opportunity, therefore, it is not necessary to submit them.
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The notebook will be utilised, in flling out the 1-1 on V-1, and 51 on V-3 of the

“Questionnaires for Village/Mitaa Leaders”.

In filling out V-1 of the questionnaire, the Village/Mitaa Leaders should completely
understand the meaning of the each question. The number of children or adults filled here
SHOULD be the number of those in the TARGETED VILLAGE/MTAA. Sometimes, the
village/mitaa leaders mistakenly put the number of children of a neighbouring primary
school. Besides this, it is important to make them understand the difference between
question(B) and (C), and also between (E) and (F). The numerical formula described below
each table such as A) Z(B) £(0), (D) 2(G) should be used by WECs/WEOQs, Techinical
Committee and the facilitators when they check the submitted questionnaires. For example,
(A) Z (B) =(C) means that (B) must not be bigger than (A), and (C) must not be smaller than
(B), if the numbers are correctly filled.

In filling out ¥2 of the questionnaire, it is important to tick only one answer for each

question.

In filling out V-4 of the questionnaire, it is also important to tick or select only one answer for

each question,

In filling out 6-7 on V-5, and all question on V-6 of the questionnaire, it is also important to

tick only one answer for each question.

It should also be added that in filling out certain questions the Village/Mtaa Leader can hold

discussions with the Village Council involving Kitongoji and Balozi, parents, pupils and ete,
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10. METHOD OF DATA ANALYSIS

All the data from the completed questionnaires will be entered into computeré and analysed
by computers. However, it is important to know how the data will be analysed, as the
facilitators are required to read the tables produced by the computer, and write into the

reports. The followings are the formulas for key educational indicators,

(I)Enrolment Rate

8td /Gross Enrolment Rate (GER) Total no. of pupil enrolled in Std 1 X 100
Total no. of 7 year olds

Std I/Net Enrolment Rate (NER) = No. of 7 year olds in Std1 X 100
Total no. of 7 year olds

Std I- VII/Gross Enrolment Rate (GER) = No. of total primary gnrolmegt X 100

Total no. of 7-13 year olds

Std I-VII/Net Enrolment Rate (NER) = No_ of pupils eprolled aged 7-13 X 100
' Total no. of 7-13 year olds

_{2) Repetition Rate : o
Repetition Rate = No. of current vear repeaters X 100

No. of previous year enrolment

(3) Drop-out Rate

Dropout Rate = No. of current year drop-out X 100

No. of previous year enrolment

(4) Promation Rate
Promotion Rate = 100 — Repetition Rate - Drop-out Rate

{(5) Completion rate

This indicates the percentage of pupils who completed standard VII.. It is computed
by multiplying promotion rate six times.

Completion Rate = (Promotion Rate)

10



AB-11

(G)Teacher Pupil Ratio, Class Pupil Ratio
Teacher workload is measured by Teacher Pupil Ratio (TPR)(or the number of pupils
divided by the number of teachers). To recognise the actual number of pupils who
study in one classroom at one time, Class Pupil Ratio (CPR):(or the number of pupils

divided by the number of streams) is used.

In case of the sample below, TPR and CPR are calculated as 1:80 (80), 1:61(61),

respectively, which means the school is facing shortage of teachers and classrooms.

(Example)
a) Total number of [ b} Total number | ¢f Totai number of | d) Total number of streams from Std.1 to
pupils at school of classrooms teachers at school Std. 7
1280 10 16 21 |

Teacher Pupil Ratio (c):(a) Class Pupil Ratio

: (d): ()

1: 80 1: 61
(=16:1280) : (=21:1280)

(MBook Pupil Ratio, and Availébility of Teachers’ Guide and Syllabi
The Book Pupil Ratio(BPR) by subject can be calculated simply by dividing the total
number of pupils by the number of textbook, As for Syllabi, the number expected to
exist in any school is one syllabi for each subject for each stream. As for Teachers’
Guides, the necessary number in any school is one teacher's guide for each subject for
each standard and for each stream. In computing whether a syllabi is appropriately
distributed in a school, the percentage of surplus/shortage is used, In the case below,
there is a shortage of 7 syllabus (=20-13). This indicates —35% (=(13-20)*100/20). In

" other word, there is 35% shortage of mathematics syllabi.

No of Classes (Streams)

STDI ] STOH| STDIH STOTV STDV STD VI STDVII | TOTAL
No. of Classes 3 4 3 2 3 3 2 20
3-2 Number of Syllabi

STODI [ STDIT | STl [ STOIV STDV STDVI | STO VIl | TOTAL
Mathematics 3 2 I 2 2 2 1

11
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United Republic of Tanzania
Ministry of Education and Culture

Supported by

:U “@ F‘r\iapan International Cooperation Agency



' Since 1997, The Ministry of Education and Culture (hereinafter ‘MoEC]), in
collaboration with various international organisations, has initiated school
mapping as a prerequisite to sound educational micro-planning at the district
level.  Micro-planning in turn has been thought a necessary strategy by which
Master-plans (prepared by the MoEC in the wake of the 1995 Education and
Training Policy) could be implemented at various educational levels. The
organisations which have so far suppor{ed the school mapping initiative include
UNICEF (United Nations Childfen’s Fund) and JICA (Japan International
Cooperation Agency). Other donors are also contempiating to join the move.

By June 2000, 35 districts had been schookmapped. By the end of year 2000, 22
more districts are likely to undergo the same process. It is anticipated that all
Tanzania Mainland districts will have been school mapped in the near future.
What, however, emerges behind these efforts, is the extent to which district and
ward authorities are able to make use of school mapping reports to develop plans
for education development in their areas. Plans drawn at the local levels
{micro-plans) have the advantage of responding to the needs of the local

community and promotes participation, transparency, accountability and
sustainability.

This handbook was developed by MoEC with technical assistance from JICA,
and is intended to help personnel to conduct micro-planning.
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SECTION 1
INTRODUCTION
THE MICRO-PLANNING WORKSHOP

One of the characteristics of the micro-planning is the positive involvement of
stakeholders concerning basic education in the target district. The micro-planning is not
done by the person in charge of a specific part of the basic education alone;
representatives of the central government, the district government, wards in the district
etc. meet and work on micro-planning together. In each stage of micro-planning, a
meeting is convened with the attendance of' such representatives. Each of a series of such

meeting is calted a micro-planning “workshop” because it involves tasks.

The micro-planning workshop is presided over by a professional chairperson called a
moderator. The moderator is an expert in coordinating and promoting discussion, and
thus supports micro-planning. Each participant is required to write his or her statement on
a card, which is then posted on a board to visually clarify the statement, and all
patticipants participate in the analysis as a team, To expedite the discussion, all

participants are required to obey the following rules.

RULES OF MICRG-PLANNING WORKSHOP

1. Write your own statement on a card.

2. Write only one statement in a full sentence per card.

3. Make your statement brief and specific.

4. Stick to the facts and avoid abstractions and generalisaﬁons.

3. Write your statements on the cards before discussing them. |

6. Do not remove a card from the board before a consensus is obtained.

7. Do not ask who wrote a particular card,
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The nature of the Micro-planning clearly requires the positive cooperation of the
participants. Participants should take a leading role in planning a micro-plan, while the
moderator must remain neutral and should not voice an opinion regarding the content of

the cards.

If discussion of certain topic becomes prolonged, the participants are required to write

their opinions on cards for coordination. When necessary, the moderator may use the

“traffic sign” cards shown on the next page to direct the participants to the next step.

7 ' > ;;-7;
- : : ' v% |

Micro-plan is formulated through active discussion in a workshop.




Discussion of this matter is
required at a later stage.

Lack of information requires
this be investigated further.

Disagreement, conflict, or
controversy exists.

No further discussion or
analysis is needed.




THE NATIONAL TARGET

The micro-plan should be drafted by the participants of the workshop with the district and
ward authorities. However, it is also necessary to refer targets of basic education at
natioral level. Such national targets are defined in BEMP (Basic Education Master Plan)

and other documents produced by MoEC as follows=

Objectives stated in BEMP (Basic Education Master Plan) -
® 7o raise completion rate for Standards I-VII to 80%.

®  To assure 85% gross enrolment rate

® To strengthen policy/planning, management and monitoring capacity at central,
regional, district and school levels, consistent with Government policy for greater
ministerial organisation/eﬂicieﬁcy, and civil service and local government reform
policies and plans,

L]

To optimising the use of existing resources, including strategies that increase
non-salary/salary spending ratios and targets a greater share of public,

community and donor-financed assistance on quality-raising measures.
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).+ National Minimum Standard

Classrooms

T 1 per 53 puplls
Desks 1 per 3 pupils
Blackboards 1 per classroom
Staff houses 1 per teacher

Classroom tables

1 per classroom

Classroom chairs

1 per classroom

Office Tables 1 per teacher
Office éhairs 1 per teacher
Toilet pifs 1 per 25 pupils (bc.)ys),
1 per 20 pupils (girls)
Cupboards 1 per classroom
Stores 1 per school
Libraries 1 per school
Textbooks I per 3 pupils per subject per grade
Syllabi 1 per subject

Teachers’ Guides

1 per subject

Teachers

1 per 45 pupils

Frequency of School Inspection

One time for every two years

Headteachers’ Qualification

Grade A trained teacher

Teachers’ Qualification

50% Grade A teachers per school




SECTION 2
PROCEDURE OF MICRO-PLANNING

MAIN STEPS OF MICRO-PLANNING

The Micro-planning comprises two analysis stages - Preparation and Problem Analysis,
plus four planning stages ~ Programme Formulation, Plan of Operation, Annual Plan of

Operation and Plan of Monitoring.

At the stages of Preparation and Problem Analysis, existing conditions are analysed to
clarify what are the problems of the basic education in the district and what causes the
problems, based on the results of schook mapping. At the following stage of Pfogramme
Formulation, the focus of the discussion shifts to the issue of how to improve the existing
situation to attain “desirable future conditions of the basic education,” The results are
compiled into Micro-plan Matrix. Then, a Plan of Operation and an Annual Plan of
Operation are formulated showing the components of the micro-plan in detail. At the end,
a Plan of Monitoring is formulated showing how to monitor the implementation of the

micro-plan.
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STEP 1
PREPARATION

Before starting the workshop, neécssary and sufficient information for designing the
micro-plan of the district must be shared among the participants. For this pﬁrpose, the
district education officer (DEQ) Should draft sketchy teport on the profile of the basic
education in the district. The proﬁle report must be circulated to the parttc1pants at the
workshop.

The profile report would comprises some 10 pages and should state Jmportant points in a
way easy to understand. "The profile report must cover the foliowmg items at least, If a

report on a recent Schook mapping is available, it is ideal as the profile report.

Geographrcal locatxon
Economic, soc:al and cultum! status
Populatlon

Status of Basic Education Provision

Projection of Schook Age Children in Future
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STEPZ2
PROBLEM ANALYSIS

Problem Analysis visually represent the causes and effects of existing problems
pertaining to the bas_ic education in the form of a problem tree and a Problem Matrix. This
process begins with selection of a Core Problem, The tree is then expanded downward as
the causes of the problem are identified.

1. PARTICIPATION ANALYSIS

As the first step of the Problem Analysis, the participants of micro-planning workshop
identify all stakeholders (i_ndividualé, groups, organisations and institutions) likely to be
affected by the implementation of the micro-plans, and analyse their roles and potentials
for improving the basic educauon This is called a Participation Analysis which helps the
participants to - conduct the followmg stages (problem identification, programme
formulation etc.) from various points of view. These stakeholders would be MoEC,
funding agencies, the School Mapping experts, the district leadership team and finally the

local community representatives from wards and schools.

HOW TO CONDUCT PARTICIPATION ANALYSIS

1. List on cards all mdzvzduals groups, organisations, ana’ institutions related to the

basic education in the targeted district.

2. Sort the card by category. The fo!lsz‘ng are examples of the_categories.‘ '
-Beneficiaries: Groups likely to benefit from the implementation of the expected
micro-plan. ' _ | .

.- -Decisién'-makers: Groups with decision-making authority. -

-Implementing agencies: Grbups who can implement the expected micro-plan.
-Funding agencies: Groups who can bear.expenses

-Negatively affected people: People likely to be negatwe!y aﬁ"ected by the expected
micre-plan.

-Supporting groups: Grbups likely to cooperate with the expected micro-plan.

10
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2. IDENTIFYING THE CORE PROBLEM

The Core Problem is the starting point for developing a problem tree. With this approach,
various problems existing in the basic education are positioned within the problem tree as
causes of the Core Problem. To develop a problem tree that extensively covers the all
problems concerning the basic education, a comprehensive problem should be selected as

the Core Problem, but it need not be the most important problem.

At the Problem Analysis stage, each workshop participant writes on a card the one
problem that he or she considers to be the nucleus of the existing problems that face the
schoolage children in the district. The participants then place the cards on the board in a
manner that depicts a cause-effect relationship, while discussing which problems are
most appropriate to developing a tree that includes all relevant problems. A consensus is
then achieved to identify the one Core Problem. If a consensus can not be reached, one
problem is tentatively selected and worked on. Selection of the Core Problem can be

taken up again later. Workshop should avoid resorting to a majority vote.

12
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L. Indicate existing problems only, not theoretical or potential ones.
2, Write only one problem per card,

3. Describe the problem in a sentence.

Incapability of teachers. Some teachers are not

capable.

> T T I e Yo e U R p R

“PREFER

4. Try to avoid expression such as “No (solution or resource) is avmiable " Instead,

a’escr:be the condmons resu!tmg fmm the lack or absence of part:cular resources.

Some pupils studies

classes.

“AVOID

School management Budget for the school is B
skill is poor and budget not mobilised efficiently. B
is not mobilised

eff‘ CIently

AVOID School management
skill is poor.

PREFER

13
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3. DEVELOPING A PROBLEM TREE

After identifying the Core Problem, place the cardon the top of the board. Then locate the
immediate causes of the Core Problem and place them below the Core Problem card.
These are called Direct Causes. Then write the causative problem below the Direct

Causes. These are called 2™ Level Causes.

Typically, a problem has several causes. If two or more cards are identified as the causes
of the problem and such cards have no causc-effect relationship, place them in parallel.
Further, even if a problem appears to have only one cause, look for other causes that may

have been overlooked in the analysis process.

When the problem tree is nearly completed, check if the wording is proper, if the
cause-effect felationships are adequate, and if the problem tree comprehensively covers

the all problems relevant to the basic education.

In the workshop, the profile report produced in the preparation stage provides the
necessary information for the analysis. However, sometimes, lack of information may
prevent identification of the cause-effect relationship. In this case, use the “INFO” card

and identify the matter clearly for later investigation.

The Problem Tree is eventually submitted to MoEC and other concerned agencies.

Baw

The Problem Analysis must comprehensively cover the all problems relevani io the basic education.

14
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[EXAMPLE]

The quality of g
education is low. [

(Core Problem)

erers ——
ol A

‘Local - communities
do not support the
basic education.

Qﬁantity of usable
school facilities is
not enough.

Management

of #
school is poor.

T o Yy

_ (Direct Causes).

Management Feedback Some of New

§ (2 Level

skill of @ | of PLSEto existing construction
headteachers schools is facilities are of facilities is S :
is inadequate. poor. nol enough. Causes)

not usable.

e =

I |
The existing Some of the
facilities are damaged
not well facilities are §
maintained. not
rehabilitated.

i

The existing
school
facilities are

not  durable
enough.

15
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4. PROBLEM MATRIX | |
After completing the problem tree, the result is summarised into writing as a Problem

Matrix, which is evéntuaily submitted to MoEC and other concerned agencies, The
following is a format of the Problem Matrix. '

Problem Matrix

Name of District;  Drafted on:
Core Problem: :
Direct Causes 2" | evel Causes

" At first, enter the name of the district, date of entry and Core Pfoblem identified in the
problem tree, in the designated space in the upper part of the matrix. Then in the matrix
enter the Direct Causes, and 2“_d Level Causes commesponding for each direct cause which
are identified in the problem tree. The causes below the level of 2™ Level Causes in the
problem tree are not descri.bed in the Problem Matrix, to make the Problem Matrix easy to

unders.tand.

INOTE: FROM PROBLEM TREE TO PROBLEM MATRIX]

PROBLEM TREE : PROBLEM MATRIX

Name of District; _Drafted on:
Core Problem; -—-

Direct Causes | 2™ Level Causes

16
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Name of District: x District - Drafted on: 2000/11/4
Core Problem: The quality of education is low

Direct Causes _ 2" evel Causes

1. Management of school is{1.1 Management skill of headteachers is inadequate .
poor. 1.2 School committees do not functioning for school
management.

1.3 Feedback of PLSE to schools is poor.

2. Quantity of usable schooll2.1 Overage or damaged facilities’ afe not
facilities is not enough.. rehabilitated. : - '
2.2 New construction of facilities is not enough.

2.3 Damaged Furniture in the classrooms are not
replaced or rehabilitated.
3. Local communities do noti<The rest is omitted>
support the basic '
education.

17
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STEP 3
PROGRAMME FORMULATION

1. OBJECTIVES ANALYSIS

Objectives Analysis is a process for identifying the desirable situation that would be
attained once problems have been solved, and clarifying the means-end relationship
required to attain such conditions. Like the former Problem Analysis, this stage also

requires development of a tree.

An objectives tree can be developed from the prdblem tree by replacing cause-effect
relationships with positive means-end ones. The Core Problem and Direct Causes in the

problem tree are replaced as a Core Objectii/e and Direct Means respectively.

However, automaticall)f replacing negative conditions with positive ones is not
appropriate. Instead, patticipants should consider the feasibility of sach card to determine
means and ends. Further, participants have to ensure that the means and ends presen_ted as
the desirable conditions are realistic, that all the means are included, and that the

micro-plan will not have any adverse effects when implemented.

In forming the lower part of the objcctivcé tree, participants should add cards at least
down to the level at which spéciﬁc means are identified. This is required because
participants will meet difficulty in identifying specific activities in the micro-plan if the

tree is not fully developed in the downward direction.

NOTE] | | |
In conducting the Objective Analysis, ensure that all the means necessary to attain the

objectives are covered. If several options are available, list them all. In this case, you
can add cards not included in the problem tree.

Similarly, producing a card corresponding to a certain problem can be omitted if
deemed unnecessary

18
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2. MICRO-PLAN MATRIX

Based on the objective analysis, a framework of micro-plan for impro\?ing basic
education in the district is formulated. The result of the work is summarised to a
Micro-plan Matrix, which specifies major components of the micro-plan, i.e. Programme
Purpose, Outputs, Activities, Inputs, Verifiable Indicators and Means of Verification, The
Micro-plan Matrix is submitted to MOEC and other concerned agencies. The following is
a format of the Micro-plan Matrix. - . |

A _ Micropian Matrix
Narme of District: -~ Duration; ' B Drafted on:

Programme Purpose;
Outputs Activities Inputs | Verifiable indicators of | Means of
Outputs Verification

2-1. Information in the Margin _
Enter the name of the district, duration of the micto-plan and date of the entry in the
designated space in the upper part of the matrix.

2-2. Setting a Programme Purpose

This is the objective that is expected to be achieved by the time the implementation of
micro-plan is completed. Only orie Programme Purpose is described in the upper part of
the matrix. In most cases the Core Objecﬁve identified in the objective tree is taken as the
Programme Purpose, as it coi’responds to the Core Problem. The Programme Purpose

should be described in a full sentence and illustrate the state of achievement.
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LSBA MATHIK

[EXAMPLE]

POSSIBLE PROGRAMME PURPOSE

The quality of 8
education s B
improved

 {Core Objective)

© POSSIBLE OQUTPUTS
: 11

Usable school §
faciiities increase.

Sehool
Management is
improved.

Local communities
‘support ~.the basic
education.

1

Management [ | PLSE results is Overage or @ | New

skill of W | well utilised to l | damaged construction
headteachers & | monitor facilities are of . facilities
is improved. performance of rehabilitated. increases.

the schools.
established,

The existing B
facilities are §
well
maintained.

The school
facilities

become more
durable.

The I Designs of K Budget for § Some of the
headteachers H school constant damaged

are trained for £ facilities are maintenan facilities are
school b improved. ce is § rehabilitated.

secured.

POSSIBLE ACTIVITIES
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2-3. Setting Outputs and Their Prioritisation
Outputs are objectives to be realised by the micro-plan in order to achieve the Programme '
Putpoé’e. Normally, the Direct Means identified in the objective tree are taken as the
Olitputs, as they correspond to the Direct Causes identified in the problem tree. The
Outputs shouId be described in a sentence and illustrate the state of achievements. In the
Micro-Plan Matrix, the Outputs should be arranged and numbered following the order of

priority. The way to identify the order of priority is shown in the boxes below.

.[NOTE' F’ROCES‘S FOR SETTING AND PR]ORITISING THE QUTPUTS]

D ]dennﬁ/ all possible Outputs (Dzrect Means) in the objecnve free.

‘2) Remove Ougauts cons:dered di ﬁ“ cuft to achieve una'er the district autftomjv

3) Choose the prwr:tisaﬁon criteria for comparing the Ourputs to be examined.
_(etample of the prioritisation crztena) .7 | :
Cost and Inputs: How much cost or other mpurs are?
Effectiveness: How much the output can conmbute to the h:gher objective

(the Programme Purpose)?

Cost-benefit: Can the cost or other mputs be efficiently wnverted to the
' Output.
Needs of residents: How much the need of local residents are satisfied?
Sustainability Can the Outpufs sustain after the micro-plan?
4) - Compare and examine each Outputs according to the pnormsat:on criteria.
(example) S '
Ou School Usable school Local communities §| ...
s tput Management is facilities support the basic
Criterion imoraved. " increasas. aducation.
Cost & Inputs I  High Veryhigh §| = Low -
Effectiveness High (but takes J{  High High {but takes | —_—
' long time) : - long time)
Cost Benefit High Medium High - —_
Needs of High - High Low —
residents -

3} Place the Qufputs in the order of priority.
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2-4. Setting Activities _ } o
Activities are specific actions intended to produce the Outputs 'o_f‘ the - micro-plan by
effective use of the Inputs. As a micro-plan involves many diverse activities, it is not
necessary to list all the activities in the Micro-plan Matrix; s'imply specifyihg major
activities necessary to realise each Output is sufficient. Referring to each of the nu_mbércd
Outputs, add corresponding activities on the right side of them in s_eqhenﬁal .order, if
possible. '

'Norm‘ally, the specific means at the bottom of the objective tree can be taken as the
Activities. However, the sentences in the cards must be converted to the sentences
beginning with a primitive verb in the Micro-plan Matrix, and illustrating appropriate
actions, such as “The existing facilities are renovated...” would be converted as

“Renovate the existing facilities...”.

. Outputs

SR el B DA A P oo

Priority L—IQ , .

Activ:tres

ST T
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. Duration: 2001/1/1-2005/12/31
Programme Purpose: The quality of education is improved

Drafted on: 2000/11/5

Qutputs Activities Inputs Verifiable Indicators of {Means of Verification
. T - Outputs
. School 1.1 Train the headteachers for school
management management. .
is improved. -|1.2 Hold workshops and seminars to

train managerial capacity of the
school committees.

1.3 Establish  evaluation scheme
performance of schools by resuits
of PLSE.

. Usable school
facilities
increase,

2.1 Rehabilitate existing classrooms
and other school facilities with
following more durable design.

2.2 Secure a budget’ for constant
maintenance of scheol facilities.

2.3 Construct new classrooms and
other school facilities.

2.4 Repair damaged furniture

2.5 Provide naw furniture

. Local
communities
support the
basic
education.

<The rest is omitted>
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2-5. Resource Identification

The Activities identified in the Micro-plan Matrix imply necessary Inputs, L.e. personnel,
equipment, and costs required for the Activity set. At the same time, to design a feasible
micro-plan, the Inputs must be within the litnit of the available resources. Then, here .in
this stage, the participants of the workshop need to identify the resources available_lfor
implementation of the micro- plén The available resources includes existing and poténtial

resources from different sources (schools, villages, wards, the central government etc.).

The Resource Identification Sheet is prepared in this stage. This document is also
eventually submitted for the MoEC and other concerned agencies. The following is a

format of the Resource Identification Sheet.

- Resource Identification Sheet -

Type of Source’ Amount Certainty | Use.
resource ;

The participants writc a resource that can be mobilised for the duration of the micro-plan,
and fill it in the left column of a Resource Identification Sheet. Then write its source and
amount in the right columns. In case if any in-kind or personne! resources are available,

they must be also described.

Sometimes an accurate estimation of availability of some specific resources is difficult.
Then, a certainty of availability of each resource should be described in the forms of high/
moderate/ low in the ”Certéinty" column. The resource with low é_ertainty can ndt.be
taken as an essential Input in the miéro-plan i the folldwing stagé. Aiso, if the use of a
resource i$ limited to a specific pﬁq’mse, thht should be desc_ribed in the “Use” columun.

Such resource must be taken as an Input consistent with its use, in the following stage.
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[NOTE FOR RESOUCE IDENTIFICATION]

WHAT ARE THE RESOURCES FOR BASIC
EDUCATION7 |

Human Resources from Local Commumt:es the' Government, _
Internatlonal Orqanlsat:ons etc.

In-kind - Resources from Local Communltles the Government

Internat:onal Organlsataons efc.

Fmanc;al Resources from Locat Communmes Governments

International Orqanlsatlons etc

Other Resources, ie Information, ideas, expertise etc.

A/IANY THINGS CAN BE THE RESOURCES

THE QUESTION IS WHETHER THEY ARE
AVAILABLE FOR THE IMPRO VEMENT OF THE
BASICEDUCATIONIN THE DISTRICT

26



Ly Ut 1 SOUUFCE Source Amount Certainty Use

Recurrent Budget The Ministry of FinanceTsh.™/year High Salaries for teachers only.
through MoEC

Recurrent Budget MoEC Tsh.™*/year Moderate [General use,

Development Budget MoEC Approx. Tsh.** |Moderate |General use.

Financial sssistance from|JICA  or  UNICEF|Approx. Tsh.** [Low The next schooi mapping and

UNICEF or JICA through MoEC micro-planning only.

Consultant JICA  or  UNICEF|Approx. 2|Low The next school mapping and
through MoEC man-month micro-planning only.

Financial assistance from |International NiA Low General use.

the Sector Widel|Development Partners

Programme. through MoEC

Construction materials The DistrictjEqualing to ***|High Construction of classrooms and other
Government classrooms school facilities only.

Budget from UPE fees Schools Approx. Tsh.**|High fmprovement of their own schools only.

(total of the
- |district)
Construction materials Villages (donation from{N/A Low Construction of classrooms and other

the villagers)

school facilities in their own villages only.

<The rest is omitted.>
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2-6, Setling inputs

Within the limitation of the available resources identified in the former stage, plans for
Inputs needed for each Activity should be drawn up in the right column of the Activity in
the Micro-plan Matrix, with considering the personnel, equipment, and costs required for
the Activity set. Before calculating costs for the activity, each district should fill in the
unit cost of required items for the activity referring to the MOEC estimation. All Inputs
needed for each activity must be described and they are numbered following the number

of the Activity.

On the one hand, the Activities set in the Micro-planning matrix define the necessary
Inputs for the Activities, on the other hand, the resource availability limits the feasible
Activities. Then, feasibility of the Activities in the Micro-plan Matrix should be reviewed
and revised if necessary, in the light of the resource identification. In the following
example, the Activities are also changed to some ef&tent to focus the limited Inputs on

selected schools and wards.
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New Construction

Teachers’ House

8,000,000.00

Staff Room

5,000,000.00

Library

7,500,000.00

Toilets

© 1,500,000.00

Water Tank (3'0m2, reinforce

concrete tank)

2,300,000.00

Store Room

Rehabilitation

Teachers’ House

Staff Room

Library

Tollets

Water Tank

Store Room

Furniture

Desk and Chair

75,000.00

Cupboard with Shelves

100,000.00

Teachers’ Table

40,000.00
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Jnit Cost (District;

Téachers 3 Chalr

Blackboard 120,000.00
Others (Specity)

Teaching Materials

Teachers’ Guide 3,000.00
Students’ Textbook 3,500.00
Readers 1,500.00
Science Kit 340,000.00
Atlas-Social Studies Primary5-7 3,500.00
Wall Maps ' 8,000.00

Others (Specify)

Human Resource Development

Teacher Upgrading

Head Teacher Training

Workshop/Seminar at District

Workshop/Seminar at Ward

Workshop/Seminar at School

Others (Specify)
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Name of District: x District

Duration: 2001/1/1-2005/12/31

Drafted on: 2000/11/5

Programme Purpose: The quality of education is improved

Cutputs Activities Inputs Verifiable Indicators Means of
of Outputs Verification
1. Schooi 11 [Select 20 schools as targets for[1.1  DEOQ for investigating approgriate target
management is improving schocl management. schools,
improved. 1.2 | Train the headteachers of the target|1.2.1 Training fees.

1.3

1.4

schools for schoot managernemt.
Hold a seminar and workshops to
train managerial capacity of the
school committees of the -target
schools.

Estabiish evaluation scheme of
schoo! performance by resulls of
PLSE.

1.2.2
1.3.4

1.3.2
133
1.4.1
14.2

DEQ for arrangement of training
courses.

DEOQ for coordination and WECs in
charge of the target schools.

Costs for holding a seminar

Costs for workshops.

Necessary information from NECTA.
DEO, WECs

2. Usable school
facilities
increase.

2.1

23

24

25
286

Select 20 wards as targets for
increasing usable school facilities.
Rehabilitate *™* classrooms, ™
toilets, *** other rooms of the
schools in the target wards.
Construct ™ classrooms,
toilets, *** other rooms of the
schools in the target wards.

Secure a budgel for constant
maintenance of schoal faciiities in
the target wards.

Repair damaged fumiture in the
target wards.

Provide new furniture in the target
wards.

e

21
221

222
223

24
2.51
252
26

CEQ and District Engineer for,
investigating appropriate target schools
District Engineer for designing the
renovation.

Construction fee for private constructors
Cooperation of wards’ residents for
construction work.

Same as 2.2.1-2.2.3.

Costs for maintenance .

Costs for repair :

Wards' residents for repair work.

Same as 2.2.1-2.2.3.

<The rest is omitted>
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2-7. Setting Verifiable Indicators

As the last step of the programme formuliation, Verifiable Indicators and Means of
Verification are identified. The Verifiable Indicators, which allow measurement of the
success of the Programme Purpose and Outputs, should describe “what” will be achieved,
to “how much” extent, “by when” at least. The Verifiable Indicators should be objectively
verified so that they can serve as monitoring and evaluation criteria in future. The Means

* of Verification refer to the data source required to verify the Verifiable Indicators.

An Indicator Sheet is prepared as a result of this stage. This docurment is also eventually
submitted to MoEC and other concerned agencies. The following is a format of the
Indicator Sheet. The Indicator Sheet shows verifiable indicators corresponding the

Programme Purpose and Outputs.

indicator Sheet
Objectives Verifiable indicators
T ype of Data Targeted Quantity and Time
(Programme Purpose) Immediate target Target

. {{Cutputs)

In the Micro-plan Matrix, only the Verifiable Indicators and Means of Verification of
Outputs are described to make it easy to understand. Then the means of verification for

each indicator are described.

The example of the Indicator Sheet is shown in the next page. When the participants of
the workshop make the Indicator Sheet, they have to refer the National Target as
mentioned above in Section 1. In the example, gross enrolment rates (GER) is set as
Verifiable Indicators of the Programme Purpose. The target rate of GER has been set in
the National Target. If the types of data in the National Target are also used as the
Verifiable Indicators in the micro-plan, it is desirable that the target amounts and due

dates are equal or better than those in the National Target.

On the other hand, the targets should be realistic and feasible. Then, the participants
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should set feasible target amounts, with referring the present states of indicators found in

the School mapping report.

[NOTE: PROJECTION OF NUMBER OF PUPILS]

{Number of
Pupils)

ﬁroj%cte_d :
umber in ,
2005 _ _ 15%3»

Number founq R

in
School-mappi

{Year)

2005
{School-map (5 years after the
ping) school-mapping)

Quantity of school facilities and teaching materials, i.e. classrooms, toilets, desks,
textbooks etc., would be useful as the Verifiable Indicators. To set target quantities of
these facilities and materials, a number of pupils project in future is helpfil. The

number of pupils in fitture can be projected, for instance, as follows. -

(No. of pupils after n years) = (No. of.PupiIs. Age 7_-1 Jat Pr‘e_sent)'x
(1 + Population Growth Rate)" X (Targeted GER after n years)

The above projected number of pupils multiplied by the specific facility/pupils ratio
set in the National Target can be a target number of the facility.
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yration: 2001/1/1-2005/12/31

Name of District: x District Du Drafted on: 2000/11/5
Objectives Verifiable Indicators
Type of Data Targeted Quantity and Time
(Programme Immediate target Target by the end of the
Purpose programme {2005)
p
The quality of Gross Enrolment Rate (GER) | 80% by 2002 as the average of the 20 wards in the 90% as the district average.
education is lgwest position at present. .
: Net Enrolment Rate (NER) | 65% by 2002 as the average of the 20 wards in the 70% as the district average.
improved
) lowest position at present. :
Standard FV|) Completion Rate] 75% by 2002 as the average of the 20 wards in the 80% as the district average.
lowest position at present.
Standard VIl Examination More than 80% every year (2001-2005)
Success Rate.

(Output 1) Managing capacity of each Assured by the school committee with using the evaluation form, once a year.
School headteacher .
management s Managing capacity of each Assured by the district government with using the evaluation form, once a year.
improved school commitiee ‘

School funds with proper Established at all schools by 2005.

accounting .
{Cutput 2) Pupils/Classroom Ratio xxx P/C by 2002 in the target wards. xxx P/C as the district average.
Usable school Number of Classrooms xxx classrooms by 2002 in the target wards. xxx classrooms in the district.
facilities Pupils/Desk Ratio xxx P/ by 2002 in the target wards. xxx P/D as the district average.
increase. xxx desks in the district.

Number of Desks

xxx desks by 2002 in the target wards.

Pupils/Toilet Ratio

¢ P/T by 2002 in the target wards.

xxx P/T as the district average.

Number of Toilets

xxx Toilets by 2002 in the target wards.

xxx Toilets in the district.

<The rest is omitted>
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Name of District: x District

Duration:

2001/1/1-2005/12/31

Programme Py

irpose: The gquality of education is improved

Drafted on: 2000/11/5

Qutputs Activities tnputs Verifiable Indicators of Means of
Qutputs Verification
1. School 11 Select 20 schools as targets for|1.1 DEO for investigaling appropriate{1.2 Managing capacity of eachjl.a The evaluation
management is improving school management. target schools. headteacher is assured by the reporis on
improved, 1.2 Train the headteachers of the|1.2.1 Training fees, school committee with using the headteachers.
target  schools for schoolf1.2.2 DEO for arrangement of training evaluation form, once a year.
management. CoUrses. . 1.b The evaluation
1.3 Hold a seminar and workshops to|1.3.1 DEO for coordination and WECs inj1.b Managing capacity of each school reports ¢n the

1.4

train managerial capacity of the
school committees of the target
schools .

Establish evaluation scheme of
school performance by results of
PLSE.

charge of the target schools.
1.3.2 Costs for holding a seminar
1.3.3 Caosts for workshops.
1.4.1 Necessary information from NECTA,
1.4.2 DEO, WECS

1.c

commitiee is assured by the
district government with using the
evaluation form, once a year.

All - school committees  will
establish their own school funds
with proper accounting by the end
of the programme.

1.¢

school
committees.

Accounting
reports of the
school funds.

5 Usable school |29 Select 20 wards as targets for|21 DEO and  District Engineer forj2.a xxx classrooms will be usable andi 2.a Data from
facilities increasing usable school facilities. investigating appropriate target Pupils/Classroom Ratio will bexxx| -2. BEST.
increase. 2.2 Rehabilitate *™ classrooms, ***|2.2.1 schools. by 2005 in the district. ¢

toilets, *"* other rooms of the District Engineer for designing the Data from thel
schools in the target wards, 2.2.2 renovation. 2b xxx desks will be usable and next scheol
2.3 Construct *** classrooms, ***|2.2.3 Construction fee  for  private Pupils/desk Rafic will be x by mapping.
toilets, *** other rooms of the constructors 2005,
schools in the target wards. 2.3 {ooperation of wards' residents for
2.4 Secure a budget for constant|24 construction work, 2.¢ xxx toilets will be usable and
maintenance of school facilities in{2.5.1 Same as 2.2.1-2.2.3. Pupils/Toilet Ratio will be xxx by
the target wards. 2.5.2 Costs for maintenance 2005 in the district.
2.5 Repair damaged furniture in the [2.6  Costs for repair
target wards. Wards' residents for repair work.
2.6 Provide new furniture in the larget Same as 2.2,1-2.2.3.
wards.
<The rest is
omitted>
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STEP 4
PLAN OF OPERATION

Once the Micro-plan Matrix which shows a framework of the micro-plan is formulated,
then more detailed plan describing implementation methods of the micro-plan has to be
designed. Hence a Plan of Operation (PO) has to be prepéred, based on the Micro-plan
Matrix. This plan describes the activities to be undertaken each year of the micro-plan
period. Its main components include activities to be undertaken; implementing agency;
personnel required; items required; cost and its sources for each Activities. An example
of the Plan of Operation is shown in the next page. The Plan of Operation is also

submitted to MoEC and other concerned agencies.

In a Plan of Operation, the all Activities described in thc.Micro-plan must be listed at first
in the left column. Then, a name of Implementing Agency responsible for the
implementation of each activity is described. All human resources, material resources and
{inancial resources required for each activity are also described in the columns of
Required Pcrsonnei, Ttems required and Cost respectively. The source of the financial

resources should also be described in the column of Source. After that, implementation

schedule of the Activity is also clarified.

NOTE]
The required resources (Personnel Required, ltems Required and Cost) in the Plan of
Operation must be compatible with the Inputs in the Micro-plan Matrix, and also must

be within the limitation of the available resources stated in the Resource Identification
Sheet. |
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IMPLEMENT! | PERSONNEL ITEMS YEARS
ACTIVITIES NG AGENCY REQUIRED REQUIRED COST | SOURCE 2001 | 2002 | 2003 | 2004 | 2005
1.1 Select 20 schools as targets for | District DEO for | School mapping
improving school management. investigating on | report pr—
targel schools
1.2 Train he headteachers of the | District, DEO for | Appropriate Tsh,*™* | Schools
target schouls for school schools arranging the | training courses at | Tsh.*** | District ?—
Management. training courses | TRCs, NGOs elc.
1.3 Hold a seminar and workshops | District, DEQ, DPC and | Meeting roomand | Tsh.™* | District
to train managerial capacity of | Schools members of the | stationaries Tsh*** | Schools
the school committees of the commitiees.
Target schools .
1.4 Establish evaluation scheme of | District Cooperation by | Tsh.™* | District
school performance by results NECTA am———
of PLSE, i
2.1 Select 20 wards as targets for | District DEO for | School mapping
increasing  usable  school investigating on | report
facilities target wards. q
2.2  Rehabilitate *** classrooms, *** | Schools, wards Construction Tsh.™ | Schools .
toilets, *** other rooms of the materials and | Tsh.** | Local
schoals in the target wards. labour if available communities
2.3 Construct *** classrooms, *** | Schools, wards Caonstruction Tsh.*** | Schools
toilets, *** ather rooms of the materials and | Tsh.>** | Local +
schoois in the target wards. labour if available communities
2.4 Secure a budget for constant { Schools, wards Tsh.o { Schools
maintenance of schooi facilities Tsh.** { Local
in the target wards. communities ‘
2.5 Repair damaged furnilure in the | Schools, wards Materials and | Tsh.™ | Schools i
target wards, labour if available | Tsh.™* | Lacal .
communities
26 Provide new furniture in the | Schools, wards Materials and’| Tsh.**= | Schools :
target wards. labour if available | Tsh.™* | Locat m
comimunities

<The rest is omitted.>
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STEP S :
ANNUAL ACTION PLAN

From the Plan of Operation for coming five years discussed above, the Annual Action
Plan is derived. The Activities planned in the target year, should be listed in the Annual
Action Plan, The resources (items and costs) mobilised in the target year only are
described in detail. Then, the schedule of the Activity for each quarter or the target year is
described, An. example of the Annual Action Plant is shown in thé next page. The Annual

Action Planis also submitted to MoEC and other concerned agencies.
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ACTIVITIES e | PERSONNEL ITEMS COST | SOURCE QUARTERS (2001)
AGENCY REQUIRED REQUIRED Q1 a2 [a % o4
1.1 Select 20 schools as largets for | District DEC for | School mapping
improving school management. investigating on | report ﬁ
target schools
1.2 Train he headleachers of the | District, DEQ for arranging | Appropriate Tsh.™* | Scheools: UPE
target schools for school schools the training courses | training courses fee
Management, a: TRCs, NGOs
etc.
1.3 Hold a seminar and workshops | District, DEO, DPO and | Meeting room [ Tsh.**" : Schools: UPE
to train managerial capacity of | Scheols members of the | andstalionaries fee
the schacl commitiees of the school committees. M
Target schools .
27  Select 20 wards as targets for | District DEO for | School mapping
increasing  usable  school investigating ~ on | report *
facilties targel wards.
22 Rehabilitate ™ classrooms, ™" | Schocls, Construction Tsh.*™* | Schools .
toitets, *** other rooms of the | wards materials  and | Tsh,™ | Local
schools in the target wards. labour if communities
available
25 Repair damaged furniture in the | Schools, Materials and | Tsh.*™* | Schools
target wargs. wards labour if | Tsh.™* | Loca! %
available communities

<The rest is omitted.>
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STEP 6
MONITORING PLAN

Monito.ring is to examine the degree of programme implementation and to reformulate
the plan if necessary. The achievement level of the Activities, Outputs and Programme
Purpose are reviewéd in the monitoring, To play this role effectively, there has to be a
Monitoring Plan. An example of the Monitoring Plan is shown in the next page. The

Monitoring Plan is also submitted to MoEC and other concerned agencies.

The Monitoring Plan should indicate the Activities, Qutputs and Programme Purpose
whose achievement must be monitored, as well as a target. of each activity and the
Verifiable Indicators of the Outbuts and Programme Purpose. Also, the person who will
collect information and report, and timing and frequency of reporting are indicated. Then,

the person who will anatyse and make decisions with getting the report is identified.

The Monitoring Plan should indicate the Activities, Outputs and Programme Purpose
whose achievement must be monitored, as well as a target of each activity and the
Verifiable Indicators of thé Outpﬁts and Programmme Purpose. Also, the person who will
collect information and report, and timing and frequency of reporting are indicated. Then,

the person who will analyse and ke decisions with getting the report is identified.
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wame ot District: x District  Duration: 2001/1/1-2005/12/31 Drafted on: 2000/11/5

Programme Type of Data Targets/ Verifiable Indicators Person in charge Timing and Person making
purpose/ Immediate Target Target by the end | of collecting data Frequency of the judgement
Outputs of the programme { _and reporting reporting with the report

Programime Gross Enrolment Rate[80% by 2002 as the average Headteachers and|2001/1/1-2002/12/31.{DEO, DPQ, DED
Purpose: {GER) of the 20 wards in the lowest WECs of the target|Quarterly.
The quality of position at present, wards,
education  is §0% as the disincl DED collecting dala of| 2001/1/1-2005/12/31. |DED, DPQ, DED
improved average. BEST from MoEC. Annuaty.
Net Enroiment Rate[80% by 2002 as the average Headteachers of the[2001/1/1-2002/12/31.|DEO, DPQ, DED
{(NER} of the 20 wards in the lowest wards, WECs. Quartery,
position at present. :
70% as the disiricl DED collecting data off 2001/1/1-2005/12/31. |CED, DPQ, DED
) average. BEST from MoEC. Annualy.
Standard \-VI Completion{80% by 2002 as the average Headteachers of the[2001/1/1-2002/12/31.|DEO, DPO, CED
Rate of the 20 wards in the lowest wards, WECs. Quarterty.
position at present.
80% as the distict{DED collecting data of{2001/1/1-2005/12/31.{DED, DFQ, DED
average. BEST frem MoEC.  |Annualy. '
Standard Vil Examination More then B0% every year DED coliecting data[2001/1/1-2005/12/31. |DED, DPC, DED
Success Rate. from NECTA. Annualy.
Qutput 1: Managing capacily ofAssurance by the school commitiee with using the]School Committees.  [2001/1/1-2005/12/31. DED, DPQ, DED
School each headieacher evaluation ferm. Yearly.
Management is{Managing capacity ofiAssurance by the district government with using the|WEC. 2001/1/1-2005/12/31.|DEO, DPQ, DED
improved. each schoegl committee. {evaluation form. Yeary.
School funds with proper|Established at all schools by 2006. WEC. 2001/1/1-2005/12/31.|DEC, DPQ, DED
agcounting, Yearly.
Cutput 2: Pupil/ Classrcom ratio  [xxx P/C by 2002 in the targe Headteachers and|2001/1/1-2002/12/31.|DEC, District
Usable . school wards. WECSs of the wards, [Quarterly Engineer, DPO, DED
facilities *xxx P/C as the district|WECs, Inspection|2001/1/1-2005/12/31. |DEQ, District
increase target, Officers of the district| Yearly. Engineer, OPO, DED
governiment.

<The rest is omitted.>
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SECTION 3
Reporting

After completing whole steps stated above in the workshop, the facilitator put the
outcomes of the Micro-planning workshop in writing as a Micro-planning Report, then

submit it to MoEC and other concerned agencies,

The format of the Micro-planning report is shown in the following pages.
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Executive Summary(l page)

{Describe summary of the micro-plan based on the Micro-plan Matrix and other documents.)

L. Process of the Micro-planning (2-4 pages)
1.1 Outline of the Micro-planning Workshop (less [ page}
(Describe the venue, time etc. of the workshop.)
1.2 Daily Schedule of the Workshop (i page)
1.3 A list of Participants (1-2 pages)

2. Problems Identified in the Basic Education (3-5 pages)
2.1 Summary (1 page)
{Describe in sentences the summary of the Problern Matrix.)
Example: _
Through the problem analysis in the workshop, the Core Problem of the basic education in this

x district was identified as “The quality of education is low”. Then, the Direct Causes of the

Core Problem were identified as follows:-
1} Marnagement of school is poor,
2) Quantity of usable school fucilities Is not enough..

3) Local communities do not support the basic education. ...

2.2 Problem Matrix (2-4 pages)

(Attach the Problem Tree produced in the workshop here.)

2.3 Problem Matrix (2-4 pages)

(Attach the Problem Matrix detived from the Problem Tree here.)

3. Framework of the Micro-plan (9- 18 page)
3.1 Summary (1-2 pages)

(Describe in sentences the summary of the Micro-plan Matrix, Resource Identification Sheet and

Indicator Sheet)
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Example:

The Programme Purpose of the micro-plan is “The quality of education is improved.” As
verifiable indicators of the Programme Purpose, Gross Enrolment Ratio (GER), Net Enrolment
Ratio (NER), Standard I-VIf Examination Success Ratio and S‘!andard VI Examination Success
Ratio are identified. Target GER is 30% as the average of 20 wards in the lowest position by
2002, and 90% as the district average by 2005. Target NER is 65% as the average of the 20
wards in the lowest position by 2002, and 70% as the district average by 2005. Target Standurd
I-VII Examination Success Ratio is 73% as the average of the 20 wards in the lowest position by
2002, and 80% as the district average by 2005, Target Standard VII Examination Success Ratio
is 80% every year (2001-2005)

Available resources during the coming 5 years for the micro-plan are identified. The financial
resources with high-moderate @rtainty of mobilisation are the recurrent budget from the
MoEC for teachers Salaries (Tsh. ***/year), recurrent budget from the MoEC for general use
{Tsh. ***/year) and development budget from the MoEC for general use (Approx. Tsh. ¥** i the

J years). The material resources with high-moderate certainty of mobilisation are...

In the micro-plan, 7 Outputs are planned as means necessary for achieving the above
Frogramme Purpose. Ouiput I is “School Management is improved.” Output 2 is "Usable

school facilities increase.”,..

3.2. Micro-plan Matrix (4-8 pages)

(Attach the Micro-plan Matrix produced in the workshop here.)

3.3. Prioritisation of Outputs (1-2 pages)

{Attach the result of prioritisation of the outputs here.)

3-4. Resource Identification Sheet (2-4 pages)

{Attach the Resource Identification Sheet produced in the workshop here.)
3-5. Unit Cost for Input Setting (1-2 pages)

(Artach the Unit Costs estimated in the workshop here.}

3-6. Indicator Sheet (2-4 pages)

{Attach the Indicator Sheet produced in the workshop here.)

4. Plan of Operation (3-6 pages)
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{Attach the Plan of Operation produced in the workshop here.)

5. Annual Action Plan (2-4 pages) _
(Attach the Annual Action Plan produced in the workshop here.)

6. Monitoring Plan (3-6 pages)

{(Attach the Monitoring Plan produced in the workshop here.)
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APPENDIX 8:
PRELIMINARY QUESTIONNAIRE AND

POST QUESTIONNAIRE
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Type A (Preliminary Questionnaire)

District Name

Table A shows the information on education in a certain district. All data were collected at
the beginning of school year. {The number of dropout and repeated pupils are those from the
previous year) Please answer the following guestions from Q1 to Q7.

1. Calculate Net Enrolment Ratio of year 1998.

1

2. Calculate Gross Enrolment Ratio of year 2000. 2
3. Calculate Dropout Rate of year 1999. ' 3

4
4. Calculate Repetition Rate of year 2000. '

b
5, Calculate teécher-pupil ratio in year 2001.

6
6. Calculate classroom-pupils ratio in year 2000.

7. How many teachers are necessary to attain teacherpupil ratio 1:30 in 2001 ?

T
Table A .
Year the data were collected. X 1998 | 1999 2000 2001
No. of children (age 7-13) 1,000 | 1,100 900 | 1,000
No. of enrolled puplls from Std.I-VII 1,200 1,000 900 1,200
(all age)
No. of enrolled pupils from Std I-VII 800 900 300 900
(age 7-13) . ' -
No. of drop out pupils 15 24 10 18
No. of repeated pupils 24 36 20 27
No of teachers : : 24 25 30 20
No. of classrooms : 10 12 15 15
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Type B (Post Questionnaire)

District Name

Table A shows the information on education in a certain district. All data were collected at
the beginning of school year. (The number of dropout and repeated pupils are those from the

previous year.) Please answer the following questions from Q1 to Q7 .

1. Calculate Net Enrolment Ratio of year 1998.

1
2. Calculate Cross Enrolment Ratio of year 2000. 5
3. Calculate Dropout Rate of year 1999. _ 3

4
4, Calculate Repetition Rate of year 2000,

b
5. Calculate teacher-pupil ratio in year 2001.

6
6. Calculate classroom pupils ratio in year 2000.

7. How many teachers are necessary to attain teacherpupil ratio 1:30 in 2001 ?

7
Table A .
Year the data were collected. 1998 1999 2000 2001
No. of children (age 7-13) 1,000 1,100 900 1,000
No. of enrolled pupils from Std.I-VII 1,200 1,000 900 1,200
{all age)
No. of enrolled pupils from Std.I-VII 800 900 800 900
{age 7-13) '
No. of drop out pupils 15 24 10 18
No. of repeated pupils 24 24 20 27
No of teachers 24 25 30 20
No. of classrooms 10 12 16 15
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